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Abstract
An Action Research Project completed during a full year of student teaching practicum which
included a literature review, research questions/goals, data collection, and analysis. The
overarching goal is to ensure that teaching candidates improve and heighten their skills with
research backed theories and processes. Research was gathered based on three more detailed and
personal questions/goals: What is differentiation, and what does it mean in a classroom setting to
students, to educators, to a school, and to a community? How can using a research-backed
strategic planning method, or combination of methods, improve my planning, instruction,
assessment and adjustments throughout my student teaching and subsequent career? What skills
and knowledge am I missing from my pedagogical understanding of secondary social studies,
and how can I apply newly acquired information into my student teaching? I used the research to
plan and teach throughout my practicum. I gathered data using videos, lesson plans, cooperating
teacher and university supervisor feedback, and students work samples. With the gathered data
presented, I did an analysis of the information in relation to my research questions. The
determination is that applying the research, I was able to reach the overarching goal of improving
my teaching skills. I also thoroughly answered my research questions with data and researched
backed expertise.
Keywords: Differentiation, Universal Design for Learning, Technology
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CHAPTER 1 – PHILOSOPHY OF TEACHING
Introduction
The paths we take into our careers are shaped by our experiences in life. For some, those
experiences happen at a younger age and for some, older. My choice to join the profession of
education is a combination of both. I had the desire to become a teacher right out of high school,
wanting to follow my love of band, primarily marching band, and teach high school music.
Extreme poverty and lack of resources to accomplish these goals quickly made these dreams
fade. During my first term in community college, I dropped out.
As a white female, even with poverty, my school experience was privileged. In spite of
my poverty, I do not have any recollections of my education being greatly impacted. It has been
twenty-six years since I left high school, and my recollections may be hazy due to time. I do not
recall ever being denied access to classes or courses I had the desire to take. I was selected for
testing into my district’s gifted program, though I did not score well enough to enter. I do not
feel that poverty prevented me from being recognized for the program. I honestly am unable to
determine if the testing would have favored a person that had access to resources I did not, such
as a tutor. I also began playing musical instruments in elementary school and always had access
to borrow an instrument from the schools. Again, in an instance in which poverty may have
impacted students in other situations, my school had a resource for me. I recall taking different
extended field trips and band trips, which I know my parents could not afford, yet I still went. I
can only assume the school had a scholarship program, or even the possibility that a
teacher/teachers paid out of pocket for some. I was not aware of school resources.
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I built upon the foundation of my early educational experiences when, many years later, I
began my career in public education. As I complete my clinical experience this academic year, it
is actually my ninth year with this school district. I have worked with them in two prior
capacities: as an instructional assistant (IA) in Life Skills special education at the middle school
level and as an administrative assistant in the counseling office at the high school level. This is
evidence that, even though I did not complete community college the first time, I still felt a
calling toward education and followed that passion.
The Life Skills classroom, in which I worked as an IA, served the students with IEPs that
had more needs to be addressed. These needs could not always be address in a general education
classroom due to their unique exceptionalities physically and developmentally. I primarily
shadowed these students within the general education classrooms. The vast majority of the
educators engaged and included these students, just as they did everyone else. In spite of that, I
do feel that many of these students had needs that were unseen and under-addressed by the
administration. These Life Skills students also did not have an appropriate classroom space.
They were ‘bounced’ around classrooms that did not have all the equipment, support needed or
required by IEP accommodations. During my time as an IA at the middle school, the district had
to share the Life Skills teacher with both the high school and the elementary school. One teacher
for three schools. During my second and halfway into my third year, this was adjusted to one
Life Skills teacher being split between the high school and the middle school, as the elementary
school received their own. These were some of my most difficult time within public education,
yet I was not dissuaded from being an advocate for students. One of my proudest moments, just
before transferring to the high school and a different position, was my fight for an appropriate
permanent Life Skills classroom. Due largely to my advocacy, the middle school remodeled a
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previously unused space into an accommodating and fully dedicated Life Skills classroom. This
success demonstrated the power that a single person has and the difference that can make in the
lives of students and within the education system. I know that I can do much for the students in
my future classroom.
Differentiation – Knowing Our Students
As educators, we should all be familiar with our responsibilities to our students, not just
under Individuals with Disabilities Education Act (IDEA 2004), but to a wider range of research
that points to the need for differentiation within the classroom. When I decided to go back to
school to get my teaching license, I did not choose to go into special education, though that is
where I started. I have a deep love for students of all levels and felt I could combine that and my
love of social studies best within a general education classroom. My first goal within my Action
Research Project is to truly understand differentiation. Then, learn how to effectively apply it to
my lesson plans and the structures within my classroom. I want to know how I can make my
classroom a fully inclusive space for all students of all ability levels. With careful preparation,
planning, and resources, social studies can be accessible to every middle school student. By
utilizing previously published research on the principles of differentiation and inclusion and the
practical application of those concepts, I will design and implement lessons to challenge all my
students at the level that is appropriate for them. I want them to reach further than they believed
possible and, regardless of their learning level feel valued in my classroom.
Knowing what differentiation will look like for students will take time. Courses I’ve
taken through Western Oregon University have taught me techniques to scaffold my lessons and
assess my students in order to understand where they are both developmentally and curricularly.
The data I gather during my clinical assignment will inform my teaching practices and allow me
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to make adjustments within a unit as well as generally to ensure that effective differentiation is in
fact how I am teaching. One overarching question I will ask myself is whether I am making
appropriate adjustments to my lessons so that learning is accessible for all my students. I want to
be certain I have considered and accounted for any accommodations prior to the lesson design so
that all students can benefit from those considerations, not just the specially designated students.
In considering making my teaching accessible to all students, I want to emphasize
inclusivity in all forms, especially in regards to identity. Just prior to beginning my clinical
teaching, I was the administrative assistant in the counseling office at a high school and I was
also a member of the high school’s equity team. In that role, I have witnessed too many cases of
students being unseen, overlooked, or denied respect. An example I can provide without
breaking confidences is that we had a struggle with teachers properly using transgender students’
names and pronouns, and not by mistake. While this micro aggression is profound, failure to
validate a student’s sense of self and identity can present itself in more seemingly benign form of
ignoring differences. For example, when the counseling department was creating student groups
that represented the diversity within our school to recognize difficulties and facilitate change,
one group identified our Indigenous population. I can clearly recall a conversation between a
secretary and a student who was invited to the group. The student was gathering more
information, using it to decide whether to participate. The secretary said something similar to,
“You don’t need to join a group like this. All this does is point out that you are different than
others in the school. We don’t need groups. We need to treat everyone the same.” This
interaction astounded me. This student’s experiences within the school were different from the
majority student experience and should have been valued. Instead, they were being told their
culture did not matter within the educational setting and this hurt for me to overhear.
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Unfortunately, this student did not complete their high school education, which is a far too
common statistic among the Indigenous population. John Dewey wrote in his book Democracy
and Education, “The great advantage of immaturity, educationally speaking, is that it enables us
to emancipate the young from the need of dwelling in an outgrown past. The business of
education is rather to liberate the young from reviving and re-traversing the past than to lead
them to a recapitulation of it” (Dewey, 1916). This was a missed opportunity for this student to
be emancipated from an outgrown past in which their culture was overlooked and unseen. We, as
staff and a school community, could have been learning of the struggles this student, and
possibly others of the same culture, are facing and what barriers they had to completion of high
school. My experiences related above are in addition to the equity team working through some
Oregon Civil Rights violations our school received during the 2018-2019 academic year. We
received violations for, among other things, not ensuring that our classes were inclusive enough
to students on IEPs/504s, with disabilities, gender inclusive and available to be taken by all [i.e.
not requiring strict pre-requisites].
These experiences have taught me many lessons. The primary one is that the work of an
educator, school, or district is never complete. We must always strive to provide equitable
education to students of every ethnicity, culture, sexuality, disability, citizenship status, and
socio-economic level. Teachers, like our fellow staff members and administration, have an
obligation to every student, to break down the antiquated processes that have been a part of the
education system since its inception. Together we can create a new environment and place of
safety for all students to learn and grow.
This belief leads directly to the second part of my first goal: to practice culturally
responsive pedagogy. My content area is social studies. Social studies is currently a ‘hotbed’ of

6
controversy in our nation, particularly in education. There are some who want to silence the nonmajority cultures and their often-brutal histories, especially when those events are critical of our
nation. My goal is to be aware of the cultures within my classroom, so that when I teach my
content I will be doing so in a way that is respectful and responsive to all peoples involved. I
want the local communities and all stake holders involved and active in the conversations. My
research will provide guidance on how to use my position of privilege to facilitate and make
space for those conversations. Using research to improve my teaching and to become more
culturally inclusive in my classroom are just the first steps in my action research project.
Goal Two – Evidence-Based Best Practices
My years of experience within the public education system as an adult have given me a
unique perspective and an advantage that others may not have access to. I have seen systems of
oppression maltreat more than one marginalized group. I have personally witnessed those with
disabilities, students of color and members of the LGBTQ+ community being repressed,
discouraged from being true to their culture and denied the tools and accommodations needed for
success. Every single student has the right to fully access their education feeling safe. The eight
years I’ve spent in a public-school setting provided me with a great perspective and much
experience, just not from the front of a classroom. Now I get to combine my years of experience
with research of evidence-based best practices and see if I can make my classroom what I dream
it to be: a welcome and safe space where students of all levels can learn.
To ensure that I am following evidence-based best practices, I must first be familiar with
the research, which will be referenced throughout this paper. I will use this evidence to evaluate
the data I will collect on myself. The data should help me answer some questions: Am I using
these practices when I am teaching students? Is my classroom a student-centered classroom? Are
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the students engaging with the curriculum? The last few years, as students and educators have
dealt with the global pandemic, have reinforced the idea I had heard many times that students
need to met where they are. In many cases, my current eight grade students are academically in
the same place they were when they were sent home due to the pandemic in sixth grade. Can
evidence-based best practices not only meet them where they are, but help them feel good about
being there and set them on a successful path to where they are going? In addition to contentspecific practices, these practices must also include Social Emotional Learning (S.E.L.) practices
and classroom management. They need to be integrated into my curriculum. The research
supporting such practices is thorough and will help me provide the best education I can to my
students. Learning to gather data on my own teaching will allow me to continually improve my
own teaching methods and to update them to follow the best practices. I will provide effective
instruction as we learn more about the pedagogical best practices.
Through practice with this project, and specifically this goal, I will understand how to
collect data on my own teaching. I will know if I am successfully reaching my students with my
methods. I will learn how to plan my teaching for success and not for guess work. It is essential
for any educator to understand how to strategically plan for student success and to recognize that
there will be a need to change one’s own methods. We must be willing to learn and follow best
practices for the betterment of our students and their varied needs.
Goal Three – Social Studies Pedagogy
I will be teaching social studies with the target group being middle school students. I
have an opportunity as a teacher to begin the dismantling of society’s systems of oppression
within my classroom. One big step in this direction comes directly from the State of Oregon. The
new Ethnic Studies teaching standards will go into practice and will be mandated by 2025.
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(Oregon, 2021). These new standards infuse a more thorough ethnic studies directly into the
curriculum. The adoption of the thorough curriculum to meet the needs of these new standards is
a difficult and important task for schools. My cooperating teacher and I are already using these
standards.
Throughout each and every lesson, I will have the continual opportunity to confront the
oppression that has occurred in our country for decades. I am determined that, within my history
and social studies classroom, there will not be the whitewashed version that has been taught for
far too long. Instead of the old caveat that new teachers are only a day or two ahead of their
students in textbooks, it is my duty to ensure that I am familiar with all views and aspects of the
unit and what the specific learning goals are. This preparation includes knowing how each
culture impacted and included within the lesson is highlighted. The lesson needs to include a
variety of perspectives from different peoples and needs to be accessible to my students in ways
that they can understand. History is too complex and has too many facets to be accurately and
comprehensively presented with a single view. While making pedagogical choices, it is also
important to understand the community in which I teach and live. It is rural and conservative.
There has been some light push back regarding the expanded standards. It is important to
remember that every voice deserves to be heard, even those that are resistant to the changes. I
believe that with patient explanation, most objections will be cleared as they were based on
misunderstanding the goals of the revised curriculum. Grace Lee Boggs, a social activist, stated,
“We must view the movement to transform our schools as just as vital to our twenty-first-century
humanity as the civil rights (sic) movement was to our twentieth-century humanity” (Boggs,
2012).
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It is my responsibility to have a deep understanding of my content area beyond the
textbook provided by my district. I need to understand the primary sources. I also need to
understand secondary sources. Social studies is more than just history, though. I must understand
all the practices that go into teaching civics, geography, economics, and politics. My previous
goal was directed toward more general classroom best practices. This goal is more specific to my
content area. I want to connect students to the content and specifically, content that connects
them to their culture and their community.
Integrating the new ethnic studies standards is key to achieving this awareness and sense
of connection, and so is the research of social studies education experts. I intend to follow the
research to ensure that I am not isolating communities and peoples in my attempts to expand the
curriculum. I have already had this conversation briefly with one of my professors at Western
Oregon University. He informed me that there are organizations, both on the national and state
level, that offer professional information regarding content teaching practices, especially in
today’s atmosphere that assist educators in this awareness goal. As I have mentioned throughout,
it is essential to my core that I find a way to ensure that all my students have access to the fullest
education possible. This is not limited to differentiation; this includes content. My philosophy is
to teach social studies accurately, with primary sources and including as many histories as time
will allow. Even if my classroom were composed solely of white colonizers, everyone’s history,
geography, civics and economics needs to be taught. My curriculum needs to reflect diversity
and inclusion.
Students need to know that we teachers want them there, have an understanding of who
they are, and celebrate both each student’s uniqueness and how they are similar. Justice in my
classroom will be recognition of culture, the simple act of pronouncing names correctly, using
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proper names/pronouns, telling everyone’s story from all perspectives, and full inclusion. You
cannot bring joy or justice to your classroom without building relationships with your students.
That is how they understand that you value their struggles, triumphs, culture, and lives. The book
Power and Place examines the struggles of Native Americans through the public school system.
“The spiritual aspect of knowledge about the world taught the people that relationships must not
be left incomplete” (Deloria Jr., 2001). Understanding my content in connection with my
students will allow me to complete those relationships.
An educator must take the time to understand each group that resides within the
community, how they arrived in the community, or the ancestral connection to the regions. The
essential facts of the Indigenous populations, ethnicities, immigration patterns, languages,
religions, socio-economic ratios, and the types of employment the student’s families are likely to
have is a great foundation to understanding your student body. An educator has an opportunity to
connect, not only their students, but themselves to the community, building relationships both
inside and outside the classroom. As Boggs writes, “…by enlisting the energies and creativity of
schoolchildren in addressing the urban crisis, they provide children and young people with
opportunities to take ownership of problems or issues affecting their school and their town.
Thereby, they give meaning to the lives of our children in the present while preparing them to
become active citizens in a democratic society. At the same time, they foster the culture of hope
and change in the community, which is something we all need, whether we lie in the inner city or
the suburbs” (Boggs, 2012). An example could be a class project here in this rural town that
continues the monument building that celebrates the lives of the Indigenous population, The
Chetco, who were forcibly removed from the region many decades ago. Having children learn

11
for themselves the importance of community and all the people within it, will allow them to
grow into being more human humans through their personal and shared experiences.
Conclusion
“By recognizing our own culpability instead of putting all the blame on and demonizing
others, we can discover the power within each of us to change the world by changing ourselves”
(Boggs, 2012). I may not be changing the world, but I can make an impact on the world of
students that come through my classroom. I can research my own lesson for evidence of my
emerging practices. Am I differentiating my lessons? Do I meet the varying needs of all my
students, high, middle and low? Am I assessing as the lesson progresses and making the needed
adjustments? I can follow evidence-based best practices and build relationships for classroom
management. I can ensure that I have a student-centered classroom in which they are leading and
feel safe. I can have a classroom that values student individuality, culture and S.E.L. I can begin
by changing my lessons and material to include all people and perspectives. I am then more
capable and credible to articulate the need for others to make similar changes. My time on my
school’s equity team has taught me that a small group of people can look at a problem and, when
working together, can take steps needed to overcome the issues. I can do the same by looking at
what I have done and what I will be doing throughout my clinicals to improve my practice, while
also recognizing that it does not end once I have created my lesson plan. The practice of
growing, learning, and adjusting one’s methods must always be under review, and an educator
must always be willing to adjust.
The process of understanding, developing and expanding my own educational practice
begins with recognition of my own need for feedback and data. Understanding that the systems
that are in place: the data collection, the feedback from my supervisor and cooperating teacher
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and even the opportunity to record my own teaching, are foundational to this project and will
help me with my Action Research. The students I will teach will come from all over the world;
they are also students that have ancestral connections to the land, speak other languages and have
many different views and ways of processing information. Understanding this is vital to how I
will teach and the practices that are essential to my ability to reach all of my students.
I believe that in order to facilitate a change in education, to provide each and every
student with the education that they deserve within my and other classrooms, an understanding
of the rich diversity of my students and my community must occur. I must also understand where
my students have come from. They could be a member of a family that has lived in the area for
many generations, they could be recent immigrants to the country and the region, they could
speak a variety of languages and practice any number of religions. Then, how can best teaching
practices be applied to what I now know about my students? What has the research about my
content area taught me regarding teaching a diverse population and about the content? And how
do I then best differentiate my content?
I still have much to learn about this relationship between students and the community,
providing access to education to all and making all feel welcome. I am becoming the teacher that
has a warm and welcoming classroom, in which every student’s life is celebrated and valued. I
know that this is a difficult journey and that there is opposition within the educational
community. There are some that believe that there is no need for change and that the current
ways are sufficient, but I disagree. I am hopeful, for just the fact of the new ethnic studies
standards within social studies tells me we are moving in a better direction. It takes a village to
teach a student.
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CHAPTER 2 - LITERATURE REVIEW
Purposes and Objectives for Literature Review
This chapter of my Action Research Paper will be focusing on the literature review I
conducted. Prior to completing personal research on my own teaching during my practicum, it
was imperative that I complete a thorough review of existing research on my goals. I needed to
uncover existing evidence of the effective tools, growth, and development of educators within
my target goal areas and within my specific content. My research focused on my goals of
applying strategies for differentiation, creating an inclusive classroom, and using culturally
responsive pedagogy as these all align with the first goal of my Action Research Project:
ensuring that my classroom is accessible to all my students. It is imperative that I connect with
them through their abilities, their community, their culture, and their identities. Beyond fostering
a classroom of inclusion, I need to ensure that my skills as an educator continue to focus on the
latest research regarding best practices such as Universal Design for Learning and Backward
Design. Understanding these strategic planning concepts will ensure my readiness for the
classroom. My final area of research is specific to my content area and desired grade level:
middle school social studies. My endorsement is secondary social studies, so my research does
branch into all aspects, but my primary focus is on middle school.
My growth as a new educator, and for years to come, will depend, in part, on my ability
to research, analyze, and understand what is best in the field and for my students. This literature
review is a chance for me to establish a foundation of knowledge on which to base my own
teaching, to look at the research, and then review my own practices through my practicum and
compare and contrast them. After this, I will be able to improve my own skills. As I am
researching, I will apply new skills immediately, which will allow me to examine the outcomes
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in a timely manner. Depending on the results, I can either look for additional research to further
endorse the theories and best practices or look in a new direction. This literature review is an
essential tool to begin my professional practice of application and reflection.
Procedures for Literature Review
In order to conduct a thorough, substantial, and academic literature review, I initially
used the following descriptors: differentiation, culturally responsive pedagogy, inclusion,
inclusive, best practices, middle-school, technology in social studies, Universal Design for
Learning (UDL), Backwards Design, modern social studies, and student-centered classroom. My
searches returned thousands of articles that could be relevant to my topics. I needed to narrow
down my findings, making them more specific and relevant to my Action Research Project. I
focused my review efforts on articles that discussed differentiation, culturally responsive
pedagogy, inclusion, UDL, middle-school and technology/modern social studies. I have
discussed the sub-themes for my research paper prior to this chapter. They emerged from the
articles I located through my research, which led to me locate major articles specific to this
literature review. These sub-themes are: 1) Differentiation, culturally responsive pedagogy, and
inclusion, 2) UDL and Backwards Design, and 3) Social Studies pedagogy in the 21 century.
st

For these sub-sections, I first searched the EBSCO database for articles that met the keyword
criteria listed above and searched for books in the database of the Hamersly Library at Western
Oregon University. After finding these books and articles, I hand-searched their reference lists as
sources to find additional related articles and books.
In order to integrate the literature review, I developed a coding protocol and
corresponding separation of research into the major themes: differentiation, strategic teaching
and social studies. I read each article to determine how it fit within these broad thematic
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categories, and then, through a process of reading and rereading for salient features of each
study, I determined the subheadings in the literature review. My intent was to start with a broad
treatment of each theme and then to systematically reduce broad understandings of how effective
these articles would be within the scope of my literature review and my Action Research
Project.
Effective Teaching with Equity, Inclusion and Best Practices in the Social Studies
I quickly narrowed my research focus as I recognized the drive within myself regarding
how I need to inform and grow my own skills and practices as an educator. The purpose of this
research was to align with my practicum and coalesce into the successful completion of my
degree and certification. The goal of this completion was to prove that I was an effective, though
new, educator, who understands pedagogic practices and theories and could practically apply
them.
My love of education began within special education classrooms, and it feels only natural
to me that I should have a foundation of inclusivity within my practice. I know that I have an
opportunity to provide a space to students of all learning levels and abilities. My research had a
focus and a drive to find those articles that could point me in the direction of my desired
classroom outcomes: creating a place where all students could learn social studies on their level
and at their pace. My courses to date at Western Oregon University have taught me that inclusion
within the classroom is reaching beyond only our students with a documented disability. The
inclusion within my practicum classroom must include ELL students and students with diverse
cultures and backgrounds. This diversity within my student population is another reason that
differentiation is a primary focus for my classroom, for within differentiation there is culturally
responsive pedagogy; combined, these make for a more inclusive classroom.
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I can strategically plan for this classroom environment by using research-based best
practices. Two curriculum design models that seem to address my goals of differentiation and
inclusion are Universal Design for Learning (UDL) and Backward Design. Both are methods of
strategic planning that play an integral role in ensuring that my classroom will be as I have
imagined. One cannot expect to have an inclusive classroom without properly planning for it
using research-based proven methods. UDL and Backward Design have been thoroughly
examined and put into practice throughout educational systems. My Action Research Project will
present the research I reviewed, and discuss how I integrated it, how I will improve upon my
own practices, and how I intend to continue growing my future skills.
The effort to create an inclusive, accessible, and culturally responsive classroom supports
teaching my specific content area, social studies. My love of history was present long before my
love of education. I wanted to be able to share my enthusiasm for history with students, and
while I have certain content strengths there, I knew I also needed to learn how to teach all areas
of social studies. I focused on some of the subjects with which I was less familiar and tied in
differentiation and strategic teaching. I want to ensure that as I leave my program with Western
Oregon University that I am as prepared as possible to be a professional, well-rounded educator
who will use best practices in her diverse social studies middle school classroom.
Research Studies
This research study combined strands of complementary research literature, centered on
three sub-themes. First, I discuss differentiation, inclusion, and culturally responsive pedagogy.
Second, I consider research on best practices such as Universal Design for Learning and
Backwards Design. Finally, I looked at research on the pedagogy of social studies, the diverse
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topics it covers because I want to ensure that all learners are leaving my classroom with
confidence.
A Review of Research on Differentiation, Inclusion and Culturally Responsive Pedagogy
As I dove into this research on differentiation, I had goals. I wanted to find articles that
would help me understand how to make my classroom the place that I dreamed of, the classroom
that students of all levels would be able to come into and leave having learned something. They
could be performing at a second-grade level or a tenth-grade level, I would still have an impact
on their education. My exploration has led me to many strategies, key ideas, and methods that
are soundly supported by research, and that will help me now, through my practicum, and
throughout my career. I began with the concept of differentiation. First, I needed to understand
the term. To start, I will use K. Marshall’s (2016) definition:
Differentiation is effective attention to the learning needs of each student. The purpose of
developing a differentiated classroom is to make sure there’s opportunity and support for
each student to learn essential knowledge and skills as effectively and efficiently as
possible. The key is getting to know each student and orchestrating the learning
environment, curriculum, assessments, and instruction so all students learn what’s being
taught.
Differentiation cannot happen effectively without planning. I will go into much more
detail regarding strategic planning and the research I did on that in the next section, but it must
be touched on here. I feel that a quality educator cannot plan for differentiation if they do not
know and understand the demographics of their classroom. They must understand some key
features such as IEPs, 504s, ELLs, and the cultures and self-identities of their students to name
just some primary factors. An effective classroom teacher will also be familiar with the local

18
community and culture. This familiarity with students and community will give an educator the
cornerstone of the foundation for effective classroom planning. Regarding differentiation,
effective planning assists in time management and helps ensure that “the work is at the right
level of difficulty, personally relevant, and appropriately engaging” (Marshall, 2016).
Effective planning allows an educator to use a variety of strategies, methods, and tools
within the classroom to meet the varying needs of their students. Methods such as strategic
groups and/or pairing can be very advantageous for the classroom. A student who may be lower
performing can be grouped with two middle performers and one high performer. This group then
benefits all students involved, if grouped with personalities in mind (Miller, 2017). Also, from
Miller regarding grouping, “In addition, when considering students with exceptionalities, it is
best to ensure that for every student in a group that struggles or requires remediation, there is a
higher performing counterpart” (Miller, 2017). This strategic grouping can be beneficial to all
students within the group. It is essential, though, that each person within the group be given a
specific role to prevent any one person being burdened with more work than others. Miller
suggests giving a ‘job’ to each student within the group, “…to support both individual
accountability and group goals… …consider both an academic role and a managerial role for
each student” (Miller, 2017). Marshall’s article focuses on the foundational knowledge of
differentiation, while Miller focuses on strategies for successful differentiation.
Differentiation needs to be applied to each educator’s content specific information as
well. As an example, one can consider the issue of new content area vocabulary being introduced
regularly as students’ progress through school. My research provided strategies specific to
differentiating vocabulary instruction., One strategy meant to help ELL students called for
connecting vocabulary to their existing knowledge. The strategy states:
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Typically, the words and concepts students absorb and use as they listen and talk are the
foundation for what they will read and write later. … When students store new
information by linking it to their existing schema, or network of organized information,
there is a better chance the new word will be remembered later (Bromley, 2007).

Another strategy to help address the need for differentiation is the integration of
technology. In my research, I found tools that can span across all ability levels. An example of
this would be the many web-based applications available today where students can access
content through virtual museums. These sites offer engagement on many different levels and are
built to be accessible. These virtual museums can be transformed into virtual classrooms.
Web-based resources to support students with and without disabilities in reading and
writing by providing prompts and supports to enable students to become more
independent. … Use of Web-based learning environments in the area of history
instruction seems particularly promising. The Web contains a rich and extensive
repository of primary and secondary historical sources, including documents, images,
video, music, and oral histories. Web-based resources can be particularly advantageous
for students with disabilities because of the alternatives to text they offer (Okolo, 2011).
There are many tools available to teachers and students to assist with differentiation.
Some are technology based, such as speech-to-type and text-to-speech tools, which allow
students to communicate their ideas without being frustrated by limited manual dexterity, verbal
acuity, or language familiarity. Additional strategies that are not technology based may include
reduced workload, verbal assessments, increased rigor, additional reading, and enrichment.
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It is important to work with students’ case managers to ensure that educators are meeting
all requirements of plans such as IEPs and 504s. Just as important as providing strategies and
technologies to enhance accessibility, is the idea that regardless of ability, students are being
offered fare that is both rigorous and challenging for each person. Research supports the need for
this in students. “Maintaining the cognitive demand and rigor of the mathematics task is
essential for creating classrooms that are more equitable. One essential component of equitable
classrooms is providing all students with opportunities to engage in productive struggle”
(Sararose D. Lynch, 2018). Students of all levels still need, and dare I say, want to be challenged
and feel that success when they meet and succeed at that challenge. Differentiation is not just for
our students who have a disability or are performing higher than grade level. Educators must
look beyond that to truly differentiate and be inclusive within the classroom.
In 21st century classrooms, teachers will have ELL students who come from cultures
different from their personal culture; the community in which educators teach may be very
diverse. Teachers have a responsibility to these learners, as with all their students, to ensure that
they are able to learn the content, progress, and succeed. There is an untapped ‘fount of
knowledge’ lying within all students. Culturally responsive pedagogy teaches educators how to
help students access their wealth of knowledge and connect it to the classroom content.
In this understanding of culturally responsive teaching, students are seen as valuable,
intelligent beings, who come to the classroom with knowledge that can help extend the
learning in the classroom. … This type of pedagogy views teaching as a way to teach the
whole child and a teacher’s main goal is to help students find success in every way
possible (Stowe, 2017).
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Tapping into students’ and their local community’s culture enriches the lives of the
students and their classrooms. It will improve students’ performance academically. “Empirical
studies implementing ethnic studies and critical race pedagogy find evidence of improved
academic achievement, academic confidence, self-efficacy, critical thinking, agency, and better
student-teacher relationships” (Nojan, 2020). This evidence alone supports enriching classrooms
with student’s culture. In addition to, “…welcoming spaces that explicitly acknowledge and
encourage the cultural and linguistic strengths of students allow them to negotiate participation
in a personally meaningful way” (Cole, 2016). Differentiation is essential to ELL students and
students of diverse cultures. They must be considered in any carefully planned classrooms,
scaffolding, and structure.
At this time in my education, I have taken courses on differentiation and have now
conducted significant research on the topic, and the practical application of this concept has only
just begun with my in-classroom experience as a student teacher. Having only begun student
teaching two and a half months ago, I know that my experience is new and that I will need to
practice these skills and reflect on my practice. A final article I read, intended for professors
overseeing a teacher education program, gave me some insight about how I could personally
review some of my own practices with differentiation. One of the ways I can gather data on my
own teaching is by recording myself actively doing so. “While watching the vignettes, students
were asked to identify the differentiation strategy and how it was used. Then, they were
challenged to create another way to differentiate the presented content in either process, content,
or product” (Parks, 2019). Rather than pre-supplied vignettes, I will critique videos of my own
work and come up with other strategies. I will rely on research, the feedback of my cooperating
teacher and my university supervisor to guide me along this path. My dream is to have an
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inclusive classroom in which I can meet the diverse needs of the students that walk through the
door.
A Review of Preferred Strategic Teaching Methods
In preparation for the research paper, my professors and University did provide me with
general guidelines for the research I would be conducting on my own teaching. The second
overarching theme of research was strategic teaching. The theme itself is broad. So, based on
what I had learned from my courses, that it takes planning and not luck to be successful, there are
research-based best practices that provide educators with the tools to plan for a successful
classroom. My research has led me primarily to Backwards Design Method and Universal
Design for Learning planning methods. They have both been presented in more than one course
here at Western and throughout my research.
The importance of strategic planning for successful teaching cannot be emphasized
enough. Though not every lesson will be the complete success teachers plan for, the likelihood is
that successful planning will more often than not end in a successful class. Teachers cannot
expect luck to be on their side and simply hope their students all learn the lessons and master the
standards. Though I am new to strategic planning, what has been in my training is that I am
supposed to ensure that my students meet certain standards. To me, that means I already know
the end expectations, and Backwards Design is the perfect planning method.
Backwards Design is as it sounds, teachers begin their planning at the end. The first step
in Backwards Design is to determine the goal, identify the desired results of the lesson/unit
(Kearns, 2017; Daughtery, 2006; Autin, 2006; Childre, 2009). Teachers all have state standards
that they are expected to meet. By reviewing those and determining what the standards are,
teachers have a beginning point for planning. Once teachers have established the standard, they
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will be using, they can then begin to “[i]dentify Prerequisite Knowledge and Skills. Because
scaffolding student learning is critical to the development of schema and student understanding,
examine your [standards] and consider if there are prerequisite knowledge and skills students
need to successfully accomplish the identified learning standards” (Childre, 2009). The next step
in Backwards Design is to create essential questions. Once teachers have determined the state
standards, they can create essential questions for the lesson; these essential questions focus on
learning targets and can be used in the assessment process. “... [E]ssential questions frame the
standards of the unit in a way that hooks or engages learners and serve to bridge the standards
and the curriculum by guiding students in creating meaning around the standards” (Childre,
2009). When educators know the end goal, they can better plan their lessons and monitor the
success of the students in achieving that goal.
The second step in the Backward Design model relies on the educator continually
monitoring for acquisition of knowledge towards the learning target and making the needed
adjustments. As the educator, and with diverse students in mind, teachers will determine
acceptable evidence for the acquisition of knowledge (Kearns, 2017; Daughtery 2006; Auting
2009; Childre, 2009). “In more recent times, the shift has changed to using assessment to
monitor student progress during instruction, formative assessment” (Autin, 2020). Another
researcher looked at the effectiveness of the planning process for Backwards Design. “Having
the assessment in mind during the beginning of the planning, one can sequence preceding
learning experiences to scaffold skills and knowledge necessary to make the demonstrations of
understanding possible” (Jones, et al.). Teachers can accept a variety of evidence of student
acquisition of knowledge. Frequent formative assessments can provide the teacher with a clearer,
more timely idea of how their students are doing on reaching that end goal and meeting the
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standard. These assessments can be informal or formal. Though teachers may need to adjust once
the lessons/unit has begun, this planning helps identify what will be accepted as evidence of
learning.
Backwards Design has a third and final step in the planning process. Educator takes the
information they have gathered and formulate learning experiences, activities, and instruction for
their students (Kearns, 2017; Daughtery, 2006; Autin, 2020; Childre, 2009). This part of the
process is the meat of the planning. The educator must decide how to best reach their students,
which requires that they understand the unique demographics and educational needs of each
student within each class period; recognizing this variety of skills and knowledge within the
classroom connects to my first theme of differentiation. Teachers must decide how to hook
students into the lesson, determine what types of technology will be used, check to make sure it
will be functional/accessible to all, plan how the students will be engaged, will the learning
activities be active or passive, and how will the educator close the lesson. Lesson planning can
be difficult for student educators, we must be able to rely on our tools and resources to provide
us with adequate guidance. However, research suggests that:
Teachers using the backward course design method showed better content knowledge,
made better connections between the content and other disciplines, and developed plans
that reflected research on pedagogical practices better than teachers using a more
traditional method of design. Backward design teachers also set clearer and more suitable
goals for their students, developed better plans that linked learning activities and teaching
resources to instructional goals, and better recognized students’ skill levels and
approaches to learning. (Daughtery, 2006)
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In addition to Backward Design planning, I will use my other preferred method for
design, Universal Design for Learning also known as UDL. The focus of UDL is to make certain
that each lesson and activity is accessible to all learners.
UDL consists of three principles: multiple means of representation, multiple means of
action and expression, and multiple means of engagement. … Teaching is in vain when
lessons and knowledge fail to reach students. Properly implemented UDL principles
ensure that the expectations and needs of students of all backgrounds and abilities are
satisfied (Wilson, 2019)
An educator who uses this method regularly will find that they begin to automatically
think in a way that meets the needs of their diverse classrooms. I believe that teachers can use
both of these strategic planning methods together. One can begin the planning from the end goal,
while devising multiple ways for students to demonstrate proficiency, a combination of both
strategies.
The information an educator presents to their students’ needs to be represented in more
than one way (Wilson, 2019; Miller, 2017, Mackey, 2019, Leberman. 2008; Capp, 2020). This
variety can include offering text-to-voice or enlarged text, student-read versus teacher-read,
videos, worksheets, and many more. The options are numerous. Regardless of which methods
teachers choose, they must keep their students in mind when choosing the form of representation
(Wilson, 2019; Miller, 2017, Mackey, 2019, Leberman. 2008; Capp, 2020). “Then, as content is
presented to students, ensure that you express key course concepts in multiple ways (lecture,
worksheet, video, experiment) and in multiple formats (e.g., visual, verbal)” (Wilson, 2019).
Educators increase the likelihood of reaching all of their students by offering a variety of
representation methods that are structured for the diverse students in their classes.
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Just as the diverse groups of students that teachers have within their classes have a
variety of representation of the content, they also need options to express their learning. This
requires teachers to create assessments that allow for UDL approaches and/or multiple styles of
assessment methods to allow students to demonstrate the acquisition of knowledge. “The second
underlying principle of UDL is the belief that students can demonstrate their action and
expression in many ways. Students are provided with alternative communication methods to
demonstrate their learning” (Capp, 2020). Educators need to ask themselves if they are providing
their students with a variety of options for demonstration of gained knowledge. “The key is to
provide students with a broader range of options from which to demonstrate their knowledge”
(Wilson, 2019). The variety of ways to assess knowledge are so varied that educators have the
opportunity for creativity.
“The final principle underlying the UDL framework is the belief that there are multiple
ways of engaging students” (Capp, 2020). All students want to feel included, engaged, and part
of the class. It is up to educators to gain the understanding of their students’ needs and abilities in
order to plan adequate activities and lessons that will engage their students throughout the
learning process. The many articles I read regarding UDL provided sample activities and lesson
plans for teachers to engage their students. Other resources for student educators, such as myself,
are our cooperating teachers, student case managers and–as with my school district–the ELD
(English Language Development) teacher. They can all help to create inclusive activities for my
diverse students. Drawing on the diversity of experience from these people will help me learn
how to create activities that will engage students throughout a lesson. There is an opportunity to
vary learning tasks, groups and assessments. “When thinking about students with
exceptionalities, one strategy for maintaining effective and efficient groups is to integrate work
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breaks or chunk tasks so that students are not working for long periods of time without teacher
interaction” (Miller, 2017). Another way of thinking about tasks and activity is to: “Provide tasks
that allow for active participation, exploration, and experimentation and try to include selfreflection and goal-setting components to activities and/or assessments” (Wilson, 2019). Having
all students engaged at the level that is appropriate for them will provide an opportunity to
increase learning and reach learning outcomes. In addition to academically engaging all students,
this has the potential of limiting behavioral disruptions.
The research proves that an educator who knows how to use an effective method for
lesson planning and content delivery is an educator who is going to be more successful at
reaching their students. The students, in turn, are going to be able to reach their learning targets
and acquire the skills necessary to meet the standards set by the educator, school, and state. My
research and training have led me to believe that Backwards Design and Universal Design for
Learning, when paired together, can make the classroom inclusive for all learners and reach more
students. In my classroom, more students will understand the content. I will have better planned
formative assessments and will understand where my students are, making proper adjustments to
lessons as needed. Students will have more ways to learn and more opportunities to demonstrate
this learning, meeting the learning outcomes, which they will know at the beginning of the
lesson/unit. I recognize that this method of planning, engagement, and assessment will take
practice, and I look forward to that opportunity.
A Review of Social Studies Content Pedagogical Strategies and Methods
This third and final theme of my literature review focuses on the content area in which I
will be receiving my endorsement, social studies. My background, like many social studies
educators, is history. I have my B.S. in history. However, the content of social studies is much
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more complex than just history as it covers geography, civics, economics, and ethics. To be a
highly qualified educator in social studies, I must have a firm foundation within all areas of the
content. During my graduate program, I have been enrolled in numerous courses that specialize
in social studies pedagogy to strengthen my skills. At the same time, research is widely available,
broad, and covers teaching the content and its subcategories from many different angles. I chose
to focus on those areas with which I felt least comfortable or confident. My research began to
focus on modern economics and civics, rather than history. More importantly to me, I wanted to
highly focus on building my strengths in integrating how students can get ‘hands-on’ interactions
using technology with history, how to do this without leaving the classroom, and better general
use of technology for social studies in curriculum. The following are the results of my research.
I felt I could benefit from a review of the pedagogy literature of modern economics and
civics. My research led me to several concepts regarding the teaching of the subject. There are
several approaches frequently used for teaching most modern civics and economics classes. One
way is to integrate the ideas into lessons throughout the curriculum, weaving the concepts into
historical contexts, and making connections with students’ modern lives. This is not the context
on which I focused my research as I felt that I was able to approach this aspect with confidence.
The second approach of teaching economics and civics and the focus of my research for the first
section of this theme is the stand-alone courses generally taught during the students’ final year in
the public-school environment, grade twelve. In the majority of Oregon public schools, one half
of the twelfth-grade year is dedicated to civics and the remaining half to economics. Though my
career goals are specific towards middle school, there is always the possibility that I will teach
high school at some point, and to be a highly qualified educator economics and civics need to be
in my repertoire.
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As our youth move from the institution of secondary school and into the world, many of
them do not have a grasp for how our economy functions on a personal, community or national
scale. “The message is clear: young people cannot effectively participate in the global economy
without a deep understanding of basic economics” (Lopus, 2008). The literature that I located all
pointed to the need for students about to graduate from high school to have a basic understanding
of economics. Every article pointed to specific keys of understanding. The keys pointed to are
micro-economics, macro-economics, personal finance, free markets, trade and income inequality
(Lopus, 2008; Crocco, 2011; Menkhoff, 2019). There are differences as to which sub-category
within the subject deserves more focus than another, though never a disagreement that all need to
be taught to ensure that students become adults who understand the systems within which they
will be living and working.
My research led me to more deeply perceive the relationship between a successful
understanding of economic concepts while in high school and their economic success as adults.
As adults, students were able to navigate through many more complex situations if their high
school curriculum included economic training in taxes, tax codes, banking, credit, credit scores,
loans, and other modern financial systems (Grimes, 2010; Crocco, 2011; Urban, 2020). All the
authors determined that financial literacy education at the secondary level is essential,
particularly for those of a lower socio-economic status.
The same educational foundation for students is needed for the social studies subcategory of civics. As previously mentioned, the need at the secondary level is especially
important for those students of a lower socio-economic level, as they are statistically less likely
to attend post-secondary education, as stated in a report on the class of 2018 from the National
Student Clearinghouse (2019). I believe that a strong civics foundation prepares students for the
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process of responsible citizenry, voting, and community involvement/activism. Teaching
students how to become involved at the different levels of civics and their roles, how to interact
with their peers, and the impact that they have on civics are all foundational pillars to civics
educations (Middaugh, 2008) (Stanely, 2016) (Weingarten, 2018). All my research led me to one
primary goal: create active, educated citizens. I especially found a list from S. Weingarten to be
helpful for my future classrooms. Weingarten writes,
The active-citizenship approach we encourage focuses on five key principles for teaching
action civics:
• Help students recognize challenges or opportunities in their school, community,
state, or nation that can be addressed through effective citizenship.
• Instruct students on the competencies required for civic success (i.e., the skills
of effective citizenship).
• Provide students with foundational knowledge of democratic institutions and
processes while teaching citizenship skills (e.g., exploring federalism to identify
which level of government can resolve the challenge a student has selected).
• Instill in students the dispositions of democratic citizenship, such as respect for
fellow citizens of different races, religions, classes, and sexualities, and tolerance
for different political viewpoints.
• Encourage students to utilize their newly learned skills, knowledge, and values
to address the challenge or opportunity they have identified.
As I continued my literature review, I moved away from economics and civics, which I
wanted to look at briefly, and focused more on a topic that was my primary target. These targets
involved different ways to integrate technology into my social studies classrooms. The days of
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students sitting in the social studies classroom listening to hours of lectures, learning timelines,
names of wars, battles, historical figures, and general details are long past. It has become
common knowledge in pedagogy that students retain very little information when it is presented
in lecture format. Students need a more interactive environment, which is what I want to provide.
I searched for literature that would help me use technology to provide a ‘hands-on’ approach to
social studies. I also looked for ways to use technology within the current pandemic environment
to provide field trip-like experiences without leaving the classroom. Finally, I wanted a general
integration of technology into my daily curriculum. The following results reflect this focused
research.
I learn by creating, touching, and exploring and also believe that these are ways for
students of all levels to feel more connected to the content they are learning. I needed to find
research that backed up my theory and allowed me to understand how to connect my belief with
best practices. To be able to somehow interact with primary source documents, touch artifacts, or
create art that is relevant assists with cognitive memory. There are many articles that can assist
social studies educators in finding hands-on experiences that use technology. The literature
includes results from field trials, such as the following. One highly successful example of
integrating technology into the curriculum to create a hands-on experience has been students
using the latest in 3-D modeling to recreate a wide range of items including: structures, artifacts,
renderings of historical figures, towns, battlefields, inventions, and so much more (Vasilis
Kostakis, 2014).
The next three articles I found had similar ways for students to integrate hands-on
learning of social studies through technology, each with a unique twist. The integrations ensured
that state standards were met and at the core, social studies foundational ideals were being met.
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One group of middle schoolers created a community-based historical documentary, doing the
necessary research, videography and editing (Morris, 2018). Another article discussed how
middle school students created 3-5-minute video clips called Our History Clips, which focused
on state standards and disciplinary literacies. The students could each take on a subject within a
unit and exchange the topics, making the class student-centered and filled with hands-on learning
(Bailey, 2017).
Students and faculty have been adjusting the learning and teaching environment since
March of 2020. The global pandemic has changed teachers’ abilities to participate in activities
such as field trips. Many places that educators once took their students now offer alternatives.
Research indicates that virtual field trips provide more opportunities for students who might not
normally have access such as the ones where I will be teaching. We are rural and do not have the
opportunity for field trips. Virtual field trips will allow me to take my students places within
their own state and throughout the world (Friess, 2016; Maughan, 2020; Potter 2018, Gielstra,
2021). They have access to more locations, museums, resources, and institutions than they could
previously by bus. Teachers can use virtual field trips to expand lesson content, connecting
specific exhibits, locations, etc. to the content. Many of the virtual sites allow those accessing it
to use a virtual reality mode. Users are able to ‘walk’ the site, zoom in on features and look at
objects in 3-D. In addition, nearly all of the sites now offer their own supportive curriculum to
accompany their exhibit/location. The geographic sites are great for the social studies geography
standards. The authors point out that not every site accounts for the level of differentiation I want
in my classroom, and that it is always best practice for the teacher to preview each site, going
through each page to determine if all of the students will be able to access the content with ease
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and understanding. Most sites have text-to-speech and other accessibility features, but not all do
(Friess, 2016; Maughan, 2020; Potter 2018, Gielstra, 2021).
As I wrapped up my research on technology, I wanted to learn how to integrate
technology into my everyday curriculum, specifically as it relates to social studies. One very
interesting study gathered data from 613 social studies teachers; within this group, the
technology used included: 7% movies/films/videos, 8% virtual tours, 19% internet use, and 40%
computer use (Russell, 2010). Moving beyond that research study, another article provided a
curriculum integration that would allow for differentiation and technology for social studies
classroom. According to Okolo et al. (2011), using an internet-based platform in which the
students would create a virtual history museum, allowed students to post their work digitally.
This type of platform allows for easy access for all ability levels, can be linked directly to digital
textbooks and other curriculum sites and can also allow for enhancements to meet the needs of
students of all levels. The virtual history museum concept is unique to social studies and is set up
in the same format as a formal museum, allowing students to create connections to the
foundational concepts. The last article I will refer to on this matter isn’t about daily curriculum,
but about how social studies and technology can be integral in the lives of our students and their
interactions with technology. Waters, et al. defines how teaching responsible citizenry is
foundational to social studies and therefore teaching the impacts of cyberbullying and internet
harassment falls within our scope of content. “Social studies teachers should also model
character-building activities that promote appropriate social media use as a practice of
citizenship” (Waters, 2020). Character-building is part of a social studies curriculum, as good
citizens are built through our civics content.

34
Summary
The field of education faces unprecedented barriers and hardships. There is a global
pandemic, our classrooms are being challenged daily by a public that doesn’t fully understand
the needs of students, our students are more diverse than ever and have experienced traumas far
too often, and educators are being tasked with doing more than ever before. In order to provide
the best environment for our students, new teachers must have a full, professional understanding
of the career field they are entering. This includes researching and improving the skills we have
been tasked with learning as student teachers. My goal with this research was to gather as much
information as I could regarding differentiation, culturally responsive pedagogy, Backwards
Design, Universal Design for Learning, and technology use in social studies content for handson, virtual field trips and curriculum.
I have presented the research I found. I will use the information to now formulate
research on myself, an Action Research Project. I will apply the data by formulating questions,
then with the collected data, over the next few chapters, present my own research.

CHAPTER 3 - RESEARCH METHODS
The methods of inquiry for this study focused on the principles and practices of action
research; using self-study aligned with professional teacher standards; teacher artifacts; feedback
from observations; peer critiques; documentation of lesson plan analysis; and a comparison of
assignments, activities, and lessons for change. I will begin with a review of action research
principles to establish the foundation for this study’s method of inquiry. Second, I will review
the choices and purposes of data collection that helped to highlight my instruction and means for
searching for improvement. Third, I will detail my context for the study, methods of data
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collection protocols, maintaining credibility and trustworthiness of the data, and acknowledge
my limitations as a researcher. Finally, I will present the procedures used for studying my
practice, while providing data and analysis that speaks to adaptations and adjustments made to
my instruction as I implemented this study.
Research Questions
My focus for this research was three-fold: differentiation in the classroom, strategic
teaching methods, and social studies pedagogy. Specifically, I examined the importance and
applications of differentiation and inclusion for students of all learning levels within the
classroom. This also includes the methods by which I would know that the application of
differentiation was successful. Examination of the strategic planning methods of Universal
Design for Learning (UDL) and Backwards Design were a focus, as planning is foundational to
effect teaching. Finally, I also examined the pedagogy within the context of social studies to
provide a baseline of content specific knowledge. This focus aligned with the following InTASC
Standards for teacher professional development: Standard #1 Learner Development, Standard #2
Learning Differences, Standard #3 Learning Environment, Standard #4 Content Knowledge,
Standard #5 Application of Content, Standard #6 Assessment, Standard #7 Planning for
Instruction, and Standard #8 Instructional Strategies. Additionally, I considered how studying
my own practice in line with INTASC Standards could improve my own instruction and
therefore, student learning. This study’s purpose is to improve my overall teaching quality and
ensure that I provide opportunities for students to learn and grow within social studies, no matter
their learning level or demographics. The research question (s) for this study were:
1.

What is differentiation, and what does it mean in a classroom setting to students, to
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educators, to a school, and to a community? Data gathered from a focus on this question was
used to describe the range of differentiation needs that I should expect to encounter and account
for in my teaching, how I understood those needs, took them into consideration, made
accommodations and adjustments, and how the differentiation that I applied benefited the
students.
2. How can using a research-backed strategic planning method, or combination of
methods, improve my planning, instruction, assessment and adjustments throughout my student
teaching and subsequent career? Data gathered from this question was used to validate the
research-backed theories and provide me with the guidance to improve my use of the theories. I
will be able to follow my improvements, based on data, and understand which additional
improvements can still be made. I will also understand which skills I have already been able to
put into practice and how these skills benefit me in my planning, instruction, assessment, and
adjustments. I will be able to formulate further goals from this data in the process.
3. What skills and knowledge am I missing from my pedagogical understanding of
secondary social studies, and how can I apply newly acquired information into my student
teaching? Data gathered from a focus on this question was used to describe my strengths and
weaknesses within content knowledge and enhance the use of technology integration with that
knowledge. I will also use data to inform me of how best to strengthen my students’ access and
understanding of content specific topics.
InTASC Standards
The InTASC standards are an excellent foundational baseline that I believe any person
considering entry into the field of education should read. InTASC stands for the Interstate
Teacher Assessment and Support Consortium. These standards allow all to know what lays at the
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core of what every educator should be providing within their classrooms. During this research, I
will be gathering data on my own teaching and these standards will help guide my improvement.
I plan to continue to use them throughout my career. A good educator never stops setting goals
for growth, collecting and reviewing data, and meeting the standards set for us as
professionals. The InTASC standards that I have decided to focus on for my study are: Standard
#1 Learner Development, Standard #2 Learning Differences, Standard #3 Learning Environment,
Standard #4 Content Knowledge, Standard #5 Application of Content, Standard #6 Assessment,
Standard #7 Planning for Instruction, and Standard #8 Instructional Strategies. The nature of the
standards allows for some of them to be applicable to more than one of my research questions.
My first question, regarding differentiation, ties directly into Standards #1, #2, and #3. Research
question two addresses the identical standards as does research question one but looking at it
from a completely different perspective, that of strategic planning rather than differentiation, and
gathering data that is wholly different. My final research question focuses on the Standards #4
and #5. Understanding and applying the standards will allow me to be a successful educator,
regardless of the environment in which I teach.
Methods and Procedures
Because my purpose was to describe my own teaching practice as well as how I use data
to improve my own practice in line with the InTASC professional standards, it was important to
choose a method that could account for both what the standards are for teachers and how I was
paying attention to my own practice through data collection to improve it. Accordingly, this
study was designed as an action research study.
Action research is an essential skill for educators entering this field. Teaching us this skill
during our final year allows us to take this skill with us. We learn how to set goals based solely
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on our own instruction within our classrooms. With those goals set, we then are able to find
published research and information regarding what we would like to achieve. We will know how
to gather the data on our own instructional patterns and methods, break that information down,
and properly review the data. Then, with the results from our research we can set an
improvement plan and strategize how to make changes to our own skills and knowledge. We can
also use this information for collaboration with colleagues and administration.
Action research provides us each with a methodology for continually growth and
improvement within our own classroom and within the field. As educators our desire should
always be one of continual growth and learning. Action research provides us one pathway of
personal growth.
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CHAPTER 4 – DATA FINDINGS
Findings from Data Analysis of Research Questions
The previous chapter outlined the processes and procedures I would use to complete the
qualitative research on my own teaching practices. I established three parameters for growth, or
research questions, and began by practical teaching experience through my graduate program
beginning in September of 2021. The practicum was completed after this paper had been written,
in June of 2022. My data collection continued through early May 2022.
The data collected answers those questions described in Chapter 3 of this paper. These
questions are: 1) What is differentiation and what does it mean in a classroom setting to students,
to educators, to a school, and to a community? 2) How can using a research backed strategic
planning method, or combination of methods, improve my planning, instructions, assessment and
adjustments throughout my student teaching and subsequent career? And 3) What skills and
knowledge am I missing from my pedagogical understanding of my secondary social studies and
how can I apply newly acquired information into my student teaching? This chapter will outline
the results on the data gathered and how the information qualitatively is measured against the
research question.
The data was gathered from sources such as lesson plans, my own personal
journals/notes, and feedback from my cooperating teacher, and WOU supervisor. As a method to
prevent too much of my own bias from influencing the data, I will relied heavily on my lesson
plans, curriculum developed, and feedback from outside sources, making reference to journal
entries sparingly. To organize the months of data, I used the Table 1 (Braun and Clarke, 2006) as
seen below.
Table 4.1
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Phase 1.

•

Familiarize

Gather and review journals, adding loose notes, pages, ‘sticky’ notes,
and other random writings made.

myself with

•

Gather and organize lesson plans from beginning of practicum.

data

•

Gather and organize all observations from cooperating teacher and WOU
supervisor from beginning of practicum.

Phase 2.

•

Create initial coding system with research questions in mind.

Generate

•

Using adhesive stickers, manually code written texts.

initial

•

Scan all written texts into a digital format.

codes

•

Create data sub-folders for coding digital texts.

•

Create data folders for themes.

•

Ensure codes are properly organized into themes, crossed over as

Phase 3.
Search for
themes

necessary, using folders and sub-folders.
•

Make manual and digital notes on all possible sub-themes emerging
from all entries.

Phase 4.

•

Add miscellaneous folder for possible unrelated codes/themes.

•

Review all themes, ensuring that all patterns internal and external, have

Review
themes

been accounted for.
•

Assess data for pattern in both codes and themes.

•

Assess data for any missing data regarding themes.

•

Align themes with how they answer research questions.
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Phase 5.

•

Review themes for a final time for accuracy across all data.

Define &

•

Write a short, detailed description of each theme and its relation to the

name

research question.

themes

Phase 6.

•

Review sub-themes that may need to be explained.

•

Provide a name to each theme.

•

Create a report of data analysis for all themes individually and

Write the
thematic

combined.
•

report

Choose relevant extracts from themes to include in data written data
analysis, answering the research questions.

Note. Coding process for all data collected.

Analysis of Data Relating to Research Question 1
What is differentiation and what does it mean in a classroom setting to students, to
educators, to a school, and to a community?
In reviewing my data, I was able to determine starting points with regard to my
understanding of differentiation and how I applied that to my teaching and my growth
throughout the term. During the beginning of my practice, I was applying the basic ideas and
models of differentiation to the classroom and my students. Below is an excerpt from my lesson
plan; this was a lesson that my university supervisor observed. Here, I am only relying on a
posted anchor chart of vocabulary words and strategic pairing of students to assist those that may
need differentiation.
“How have you addressed the needs of diverse learners? (Ex: IEPs, 504s, linguistic & cultural
diversity, students without prerequisite knowledge, etc.) One ELL and one IEP. Vocabulary will
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be posted, and I will pair my IEP student with a partner that will help support them through the
activity” (D. Gutierrez, lesson plans, Nov 15, 2021).
In the above lesson plan, I did not make any notes as to how I would address any other
diverse learners, such as my advanced learners or struggling students without written
accommodations. Also, in the post observation meeting with my university supervisor, we
discussed how successful I felt regarding the implementation of the differentiation, see the
excerpt below.
“What additional feedback do you have for the candidate?
In the post observation conference, she mentioned a concern for her Ell and IEP student in that
she isn’t sure they are ‘getting’ the material and/or keeping up. We can work on strategies to
help develop ways to address this” (N. Tedder, post observation feedback, December 2022).
My cooperating teacher and I would regularly discuss how I could implement better
differentiation into my curriculum planning and delivery to benefit our students. At the
beginning of my practicum, I have notes from over a dozen instances of my cooperating teacher
instructing me to understand that my desired time scale for instruction needed to be flexible to
the needs of the students in a given class period. That some classes would be able to move
through content quicker than others; some would need more time and instruction to grasp the
desired content. He wanted to ensure that I was comfortable with this understanding, as in the
beginning of my practicum, I remember feeling pressured by time scales of scope and sequence.
In Figure 3 are two examples of notes I wrote down after such conversations.
Table 4.2
Journal Entry

Coding
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“Stop watching the clock so much. It’s okay if a

Differentiation

lesson goes over into the next day. It means they
are still learning”
“You have to be able to understand how the

Differentiation

lesson is progressing based on the class.
Sometimes they will get it and move on faster.
Most of the time you will have to adjust to slow
down, especially right now after covid. Take the
time to understand what they know”
Note. Taken from journal 11/5/2021 & 1/24/2022

The lessons that I used for my first observed week were part of a predesigned unit
through the State of Oregon required, by Senate-Bill 13. One lesson focused on Tribal
Sovereignty and the other on Tribal Treaties. I was not confident in my abilities to make the
needed adjustments to the lessons to accommodate differentiation. I taught the lessons as they
were written with few adjustments. The result of assessments was an 81% mastery of the
information. My sample size for this lesson plan was small, at just 15 students. In addition to
both my ELL and IEP student, struggling readers had difficulty with a primary source document
from 1853. I did not adjust my time frame to accommodate for additional time and assistance
that, in reflection, was warranted. This failure to accommodate clearly impacted the students.
And additionally, it also impacted the community. Allowing the students to fully understand the
information being taught about the Indigenous communities of Oregon through SB13 is of great
significance. There was room for growth regarding differentiation from my first term practicum
based upon the data collected.
I began my journey with an attempt at differentiation and not much application. Further
into my practicum, I was able to apply much more of the research I had uncovered, which tied
directly into my second research goal. While I had studied ways to create and use differentiation
in my curriculum and planning, there’s no substitute for experience, I now had a full term of
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practicum of experience and the knowledge that accompanied it. I was fortunate enough to have
a cooperating teacher that encouraged me to teach more frequently than the minimum required
for the program. I had the opportunity to practice single lessons prior to the required two-week
unit that would be observed for the university’s purposes. These singleton practices provided me
with an additional foundation. By the time I completed the two-week unit, I do believe that my
growth was exponential. I will demonstrate with data.
The entire curriculum unit was designed with differentiation in mind. Every student has a
hard-cover textbook available to them. The books sit under each desk. We also have one-to-one
Chromebooks for our student population. I decided that I would have the students log into their
digital textbooks each day, rather than use the printed one. I made this decision for a variety of
reasons, but primarily because the digital format offers many possibilities for differentiation. For
example, the digital textbook offers a range of font sizes. There is an option to have the text read
out load. The digital text offers two reading levels. It allows students to highlight text and define
text. The digital format also makes the text available in languages other than English. My
cooperating teacher introduced me to this resource, showing me how to use and access it (see
figure 1). This single choice allowed easier access to the text for many of my students who
would have struggled with written text from the book.
Figure 4.1
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Note. Example of tools available to educator through digital textbook.

As I use data to demonstrate the growth throughout my practicum, I can show that I
understand that differentiation means that I assess my students’ grasp of information through
many different methods. In table 3, I have included sections from a lesson plan from my twoweek winter term unit. I assessed students in this unit with a warm-up, a classroom discussion, a
written activity that the student turned in this same day, and an exit ticket. I used all of this
information to assess whether the students were ready to move on to the content for the next
day’s lesson before continuing.
Table 4.3
Motivation/Hook:
Warm-up located in digital classroom. Answer the
question “What reforms did your class period
hypothesis U.S. citizens pushed for in the early 19th
century”. These are turned in digitally.
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Teaching OR Group OR
Independent Application:
Introduction to the early reform era of the 19th
century.

Begin with an activity with students regarding
reform. First, they must define, as a class, what
reform is.

Each class period will choose one school-based
issue that would like to reform. This reform cannot
be regarding public health or public safety. Students
will then work on an independent activity to try and
think what it takes to make a reform happen. They
need to work through a four-step process –
planning, campaigning, submission to
administration, process after (yes v. no). The
directions for each step will be projected on the
smart board. (Instructions in attachment). Have
student set a timer for ten minutes for students to
work on the activity. Once the timer goes off, have
a short discussion about if the students found the
process of the activity difficult, if they think making
changes would be a slow or quick process and then
through each of the steps of the process.

Before transitioning to the next activity, have
students turn in their activity page to the
appropriate period basket. This will be considered
the movement break for this class.
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Closure:
The exit ticket for the day is to digitally submit the
time frame we just discussed and at least half of the
reform movements mentioned.
Note. Taken from lesson plans 3/8/2022

While I was gaining confidence and skill in teaching my advanced students and students
without accommodations, I also was learning to accommodate students with IEPs/504s with
greater ability. (see figure 5). I learned how to better accommodate these students with the
assistance of not only my cooperating teacher, but also through professional development during
my PLC times, and through interactions with other instructors on my grade level team. Some
examples of my greater knowledge of how to accommodate these students are from my lesson
plans of my two-week unit.
Figure 4.2
How have you addressed the needs of diverse learners? (Ex: IEPs, 504s, linguistic & cultural
diversity, students without prerequisite knowledge, etc.) My IEP students, based upon their needs
may be required to write fewer sentences during writing or maybe be able to use a talk to text
alternative. I have fidgets and movements accommodations for a couple students with 504s. My
advanced students will write more than the minimum. I will be sending the digital version of the
timeline to my IEP students so they can pull it up on their personal devices and have access to it
individually.
How have you addressed the needs of diverse learners? (Ex: IEPs, 504s, linguistic & cultural diversity,
students without prerequisite knowledge, etc.) Students will be provided with the document early.
Providing a graphic novel version of the reading provides an alternative from the standard reading
format that I will adjust to different reading levels. We will have open dialogue around the reading to
provide clarification and opportunities for discussion for all levels of learning, adding either clarity
and/or depth.
Note. Taken from lesson plans 03/2022
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I have previously mentioned that my cooperating teacher had provided leadership in
recognizing when I needed to follow my students’ lead and either slow down or move forward. I
learned to gauge student readiness through a variety of assessments. I believe that my data shows
that I have learned to assess student understanding in many ways, both formally and informally.
This assessment is ongoing throughout a lesson and the results help inform any need to
differentiate for my students. Another vital form of assessment is the unit end assessment when
students demonstrate the knowledge and skill they have acquired. I wanted to ensure that this
assessment was provided in a highly differentiated manner. To accomplish this goal, I wrote a
rubric that all students would follow, attached as Appendix A. The requirement was to use a
graphic novel computer application that was accessible to all students. Below in figure 3 and figure
4, you can see a student who may be considered average and one who may be considered advanced.
The assessment allows for differentiation for all students and freedom to show their level of skills.
Figure 4.3
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Note. Example of how planned differentiation in a lesson was manifested.

Figure 4.4
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Note. Example of how planned differentiation in a lesson was manifested.

My understanding and application of differentiation, both through planning and delivery,
had grown by leaps and bounds from my fall term and into the winter term of my practicum. My
ability to understand the needs of my students also grew. I was able to provide pairings and
groupings that were much more beneficial to all parties involved. Additionally, I felt my growth
was affirmed when I continued to receive positive feedback regularly from my cooperating teacher
and my university supervisor.
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Analysis of Data Relating to Research Question 2
How can using research backed strategic planning method, or combination of methods,
improve my planning, instructions, assessment and adjustments throughout my student teaching
and subsequent career?
As with differentiation, strategic planning through my studies at Western Oregon
University prior to my practicum, had been theoretical only. My first attempts at strategic
planning in fall term did not go as smoothly as I had anticipated or desired. I had assumed that
there would be ease in choosing a ‘prepackaged’ lesson for my first formal observations, and
therefore had selected two lessons of the Senate Bill 13 required lessons for 8th grade social
studies. My lack of experience prevented me from making full use of the prepackaged lessons. I
believe had I been a more experienced educator, I would have been able to take the materials
provided and would have designed the classroom days with Universal Design for Learning
(UDL) in mind.
I made attempts at using UDL for this first lesson; however my attempts at applying the
strategies were insufficient. I did not make full use of the strategy and did not truly apply it in
any real sense. My base data for application of UDL from fall term is so insufficient that I don’t
have anything to demonstrate its use. This failure was heavily discussed with both my
cooperating teacher and my university supervisor during my evaluation at the end of my fall
term. We then decided that UDL, specifically, needed to be included as a goal for my next term,
see table 4.
Table 4.4
GOAL 1
Connection to 3-way form
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J. Connections to Research and Theory
Goal Description
Plan and teach lessons and units using Universal Design for Learning methodology.
Candidate will
Ensure lessons plans are submitted noting research/theory of UDL and back that up in lessons and with evidence.
Supervisor will
Look for evidence of UDL use in lesson plan for formal observations and through observation of said lessons.
Cooperating Teacher will
Review lessons and assessments for UDL use. Have conversations between pre and post observations.
Note. Taken from TK20. System used by University Supervisor to monitor practicum.

The next term, winter term, included a strong focus on planning, writing, and delivery of
my lessons and units based upon UDL research and methodology. I include details within my
lesson plans of how I implemented my strategic planning into the individual lessons (see figure
5).
Figure 4.5
Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices:
I use two primary planning theories to justify my choices. I begin with Backwards Design Theory. I
have my summative assessment and central focus already designed. I then align, backwards, from
this point. The first step in backwards design is to determine your goal, identify the desired results of
the lesson/unit (Kearns, 2017) One of the first steps in Backwards Design is to access prerequisite
knowledge, which is why my first introductory lesson is heavy with formative assessments.

The second method I use is Universal Design for Learning. This ensures that the materials and
information I am presenting reaches the students of all levels. Offering the information in more than
one format, here I am using presented on the board, offered on their personal laptops, written, and
verbal, allows for learners of all levels to access the information (Wilson, 2019)
Note. Excerpt from lesson plan 3/7/2022
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The research noted throughout Chapter 2 regarding UDL was specific to reaching all
learners in order to ensure maximum understanding of content by the student population. This
method of strategic planning was twofold; first, it allowed me to create content that was well
planned out, thorough, and which met the required standards. It also allowed me to meet my first
research goal of providing a differentiated classroom to all levels of learners. Some of the data
points that I shared for differentiation are only available because I used UDL as my strategic
planning method. Some of the same data points will be repeated, as they are relevant to both
differentiation and strategic planning.
There are choices that I have made within my curriculum that are part of my strategic
planning of UDL. These choices are universal and apply over many lessons and throughout
many units of study. As I used the District selected textbooks, I strategically selected to not use
the print version. The students have access to the digital textbook from any location that can
access the internet. This digital textbook also allowed for greater accessibility in multiple ways:
text to speech, large text, highlightable text, and text in multiple languages. The ability for
students to adapt the text to their needs allowed me, as the educator, to ensure that within my
planning that I was creating to a wider range of students, far more than would have been served
by the printed text alone.
Another key concept within UDL is the need for consistent and constant assessment to
ensure student engagement and understanding. As part of planning, assessment is planned to
allow for adjustments as needed. These adjustments are anticipated and planned for ahead of
time. They can include such strategies as reteaching or providing a deeper context, and if
warranted, moving on as scheduled. According to notes that I made, I needed to reteach a
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concept on women’s rights and the Seneca Falls Convention (see table 5), allowing for additional
time for the needs of the students must be included within UDL.
Table 4.5
Journal Entry

Coding

Trouble understanding the rewriting of the

UDL

Declaration of Sentiments. Need to spend more
time on the document and go over more examples
with them.
Note. Journal entry 3/10/2022

Providing a variety of assessments is also supported by UDL methodology. I did not
incorporate this strategy during my fall term practicum. My efforts to correct this omission in the
subsequent term made a significant difference in my planning process and in my understanding
of the data on my students. I began including warm-ups, more class discussions, one-on-one
discussions with students while they were working, group observations, pair observations,
individual observations, exit tickets, and a variety of formal observations. You can refer to
Figures 2 and 3 for an example of one style of formal, end of unit assessment. I will be providing
a traditional style assessment after the completion of this paper that students will be able to
retake until mastery.
In addition to providing accessible text and assessments to my students, UDL
methodology encourages accessible lessons through other means as well. I was able provide my
students with a variety of lessons that included video segments, group work - in which the group
was strategically crafted - to benefit all students, hands on access to historical objects, and access
to digital technology. My district has a S.T.E.A.M., Science Technology Engineering Art Math,
room established for the social studies department. At the beginning of my teaching, I was
unable to make use of this space during Covid protocols because of spacing requirements. Once

55
that those were lifted, I began to use the room to fulfill the strategic planning methodology of
UDL. One particular lesson plan included students using four overly large, 50” touch screen
tablets to introduce themselves to a new unit while completing a Venn diagram on clipboards.
The plan included two ways for students to access the information, on the touch screen and by
completing the Venn diagram. I have included an image of a student Venn diagram and an image
of the touch screen in the room, figure 6 and figure 7.
Figure 4.6

Note. Image of Venn diagram students created during digital activity.

Figure 4.7
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Note. Image of touch screen tablet used for activity.

My progress in answering my research question from one term to another has been
monumental regarding UDL and strategic planning. Though Backwards Design is referenced in
my research questions my data is primarily regarding UDL, as that appeared to be where my
growth was most needed. I don’t have many notes regarding Backwards Design, just that I began
all my planning with the assessment in hand or in mind and planned my unit from there.
Analysis of Data Relating to Research Question 3
What skills and knowledge am I missing from my pedagogical understanding of my
secondary social studies and how can I apply newly acquired information into my student
teaching?
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In the research that I collected and discussed in Chapter 2, I focused on two primary areas
of need within my pedagogical understanding: modern economics and civics, and technology
application in the classroom with social studies content. Both these sub-themes within my
research question have the intent of directly connecting students’ daily lives with the information
they are learning.
Modern Civics and Economics
I taught a unit on the reform movements of the early 19th century. As an introduction to
this unit, the students had to complete an activity in which they selected a modern reform
movement they would be interested in ‘fighting’ for within their middle school, table 6
Table 4.6
Teaching OR Group OR

Teaching OR Group OR

Independent Application:

Independent Application:

Introduction to the early reform era of the 19th

Students will be using their prior knowledge to

century.

first define, as a class, reform. They will then use
tools, such as the internet, to look up the

Begin with an activity with students regarding

definition of reform and analyze their version to

reform. First, they must define, as a class, what

the true version.

reform is.
Students will be introduced to and then do an
Each class period will choose one school-based

activity where they must work through the steps

issue that would like to reform. This reform

of reform. They will follow the instruction

cannot be regarding public health or public

projected on the smart board and write on the

safety. Students will then work on an

reform topic chosen by the class. Once the

independent activity to try and think what it

allotted time of ten minutes has ended students

takes to make a reform happen. They need to

will participate in a discussion regarding the

work through a four-step process – planning,

difficulty of the activity, their views on the ease
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campaigning, submission to administration,

of making reform happen and the elements of

process after (yes v. no). The directions for each

the four steps of the process. All students who

step will be projected on the smart board.

wish to contribute to the discussion should be

(Instructions in attachment). Have student set a

allowed to do so.

timer for ten minutes for students to work on
the activity. Once the timer goes off, have a

Students will turn their written work into the

short discussion about if the students found the

appropriate period basket.

process of the activity difficult, if they think
making changes would be a slow or quick
process and then through each of the steps of
the process.

Before transitioning to the next activity, have
students turn in their activity page to the
appropriate period basket. This will be
considered the movement break for this class.
Note. Excerpt from lesson plan 3/8/2022

Through this activity, the students were introduced to a possible process for connecting
in-class content to their local community and creating reform. Regarding the need to make
connections to modern economics, I made continual attempts to have the students connect
Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary
connections that will be made during the lesson:
During the lesson I am going to inquire if students heard of the supply chain issues that were
threatening Christmas gift deliveries such as Playstations. I will us these connections to their culture
and funds of knowledge to tie that current economic issue with the economy of the slave trade of
the early 19th century.

history to modern economic issues, see Figure 8.
Figure 4.8
Note. Excerpt from lesson plan 3/17/2022
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This is directly from a lesson plan I taught to students during the winter term of my
practicum. I did not teach lessons that were primarily on modern civics and economics. The
lessons are historical and connected history to modern issues to bring understanding to the
students.
Integration of Technology
The primary focus of research from this goal was regarding the integration of technology
into the social studies content of my pedagogy. The research led me to many possible options.
Here I will display the data as to how I integrated technology into my classroom. I will begin by
showing how I attempted to use a minimum technology daily and expand by showing the data of
how I integrated a more expanded technology use for my students.
As students entered the classroom, they were met with the smartboard being on and a
daily display being present. This display, figure 9, informs the students of the information they
need to place in their planners, the warm-up for the day, the lesson of the day, and the day’s
learning targets.
Figure 4.9
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Note. Digital welcome screen students see daily

I asked the students to use their one-to-one laptops within our classroom environment
daily. I did this first through the warm-up question I posted in their digital classroom; my district
chooses to use Google Classrooms. I also attempted to integrate lessons digitally, as mentioned
early in this chapter. Here, in the lesson mentioned in Figure 9, the students completed an
activity in the online textbook, Figure 10 is the blank activity from the textbook and Figure 11 is
a student’s completed work. I did not require the student to complete the sketch portion in the
center of the diagram.
Figure 4.10
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Note. Blank spoke diagram in digital textbook

Figure 4.11

Note. Example of how student entered information into spoke diagram
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In addition to integrating digital technology into the students’ daily classes, my goal had
to do with integrating digital resources into the content, and thereby, expanding the resources
available to the students. During the fall term of my practicum, my first lesson that included a
webquest, which is included in appendix 2. This activity allowed students to access a wide range
of resources to complete a series of questions. Besides the integration of technology into the
students’ learnings process, this activity also taught many other skills, which I will discuss in my
summary chapter.
As I mentioned earlier, during winter term, once Covid protocols were lifted from my
school, I was able to access a technology room operated by the social studies department in our
district. Prior to the lifting of the protocols, we simply could not use the space and maintain
safety. Once I had access to this space, I completed the lesson I have already described in which
students used the large touch screen tablets to access information as an engaging introduction to
a new unit. They moved between four units, or stations, each had different information. Students
made note of the information on a Venn diagram. I will continue to make use of the technology
in this room long after this paper is completed. In the future, I will be using virtual reality
goggles to have the students view a re-enactment the Gettysburg Address as given by President
Lincoln.
Summary
Throughout this chapter I have presented data from my practicum that demonstrates how
I implemented the research I completed. I have shown that the data supports that I was aware of
the goals I had set for my ARP, and that I able to effectively apply my learning to meeting these
goals. The data used to draw this conclusion was collected from both a first-person perspective
as drawn from my journals and the observational perspective of others, including my cooperating
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teacher and University supervisor. The data is qualitative in nature and a comparison is drawn
using data gathered earlier in the school year. In the next chapter, I will consider how the data
answers the research questions more in depth, the information that can be gained from the ARP,
and how the results can be applied to be career as an educator.
CHAPTER 5 – ANALYSIS AND INTERPRETATION
Overview
There is unlimited value gained through completion of an Action Research Project. The
extensive research conducted during the literature review provided the foundational information
needed for me to understand my professional community and the research backed methods
needed to properly form my own goals and questions. Now that I have presented the data
regarding each research question, I will be able to provide my key findings and interpretations of
the results. This information will be presented individually for each research question.
The process of analyzing the data and making my interpretations is a reflection of the
diligence I applied to throughout my practicum experience, which began in September 2021. I
spent many more hours teaching than was required by the program due to the encouragement of
my cooperating teacher. He was supportive of me gaining as much experience as possible; he
observed me and provided excellent feedback and guidance. I had the opportunity to truly
understand my students and apply research-backed theories to my teaching because of this
additional time in front of a class. That said, there are also limitations to the type of research that
I conducted. Such an individualized project is not the type of research that can be exactly
replicated by others, which I will explain later. Finally, in this section, I will provide details on
how the results of this ARP will be implemented in my professional educational career.
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Analysis and Interpretation Data Regarding Research Question 1
What is differentiation and what does it mean in a classroom setting to students, to
educators, to a school, and to a community? I quickly learned that while there is a textbook
definition for differentiation, how it is actually implemented and what that looks like can vary
greatly. It is vital to understand that what differentiation means for one student is not what it
means for another. Differentiation considers one’s grade level/maturity; it it takes into account
content level, abilities, and cultural experience, etc. As I stated in Chapter 1, my history in
education is rooted in special education, and I have a deeply held desire to ‘get this right’.
An analysis and interpretation of my data shows that when I began my practicum in fall
term, I started off with the correct ideas for differentiation but not the skills necessary for
successful implementation. My lesson plans demonstrated that I made some small attempts in my
to differentiate, referring specifically to consideration of my one ELL student and my one IEP
student. That conception of differentiation is limited and outdated. My research and learning
have taught me that differentiation is not only for students who have been identified through
specific paperwork. In the future, I need to ensure that I am meeting the needs of all my diverse
students. To accomplish the fullest measure of differentiation I need to include attending to
cultural, social, and academic needs. Along with the information gained from the research, I truly
valued all the feedback I received from my cooperating teacher. In the previous chapter, I noted
that one of the most important lessons for me was that is that it is not just ok, but essential to
adjust my lessons to meet the needs of the students. I was so worried about ensuring that my
lessons followed a predetermined time schedule, that I was not taking enough consideration of
the needs of the students by either adding more supports or more complexity to the lesson. Both
of these challenges are mentioned in research.
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As I progressed through my practicum and into winter term, I had completed more
research and had gained a better understanding of my students. In combination with
understanding my preferred strategic teaching method, I felt much more confident in my ability
to differentiate my curriculum and classroom instruction. My data shows that I used assessments
in a variety of forms, for multiple ways to achieve goals relative to differentiation. One purpose
of these assessments was to allow students multiple opportunities to demonstrate their skills and
knowledge. Another purpose of these multiple forms and means of assessment, was to allow me
to have many ways to indicate student understanding of content and adjust as needed. My
success in implementing differentiation is supported by the data in Chapter 4. My interpretation
of the data is that frequent formal and informal assessments made a positive change within my
student teaching journey. I gained much knowledge about my students using this method and
was able to better differentiate lessons based on returned information.
The data also showed growth in the general planning of lessons, from their conception to
their execution. As mentioned in Chapter 4, my planning for differentiation was much more
complete than it had been in the previous term. I had learned what additional tools and resources
I had available to me within my school and district, and had gained confidence about my ability
to apply the knowledge I had gained. My interpretation is that my growth demonstrates not only
that I had gained a significant amount of knowledge through research, but it also demonstrates
that the knowledge had been applied to the classroom, my teaching, and my curriculum.
The answer then to the research question is this, differentiation is providing a learning
environment in which every student has access to the content and the opportunity to learn said
content. Providing every student with these opportunities then strengthens the school and the
community, since students are one part of the greater community.
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Analysis and Interpretation Data Regarding Research Question 2
How can using research backed strategic planning method, or combination of methods,
improve my planning, instructions, assessment and adjustments throughout my student teaching
and subsequent career? Again, analyzing the data, there is clear growth from the first term of my
practicum to the second. For example, my data does not reflect much, if any, use of a true
strategic methodology when implementing my first observed lessons. I simply took a lesson that
had been predesigned and taught it as it was written, as mentioned in Chapter 4. Moving forward
from fall term and having completed a significant amount of research regarding Universal
Design for Learning (UDL) and Backwards Design, I learned how truly essential it is to
purposefully design one’s lesson plans and curriculum. Naturally, this concept had already been
taught by Western Oregon University, but now was when I needed to actually put it into practice.
UDL became my primary focus during my practicum, as it was the strategy that I had the most
difficulty with. Backwards design was easy for me to understand and implement, and thus I had
little data to demonstrate the kind of growth I experienced with UDL. UDL allows for such
strategic planning of curriculum that it builds differentiation directly into its model. This facet of
UDL allowed for my two research areas to have many overlapping and positively interacting
features. I strategically planned for curriculum that was diverse and met the needs of all of my
learners.
There are multiple activities referred to in Chapter 4 that used a variety of technologies
that were adaptable to all levels. The student work examples highlighted in figure 2 and 3 are
from one end-of-unit assessment that was planned using the UDL method. In my analysis and
interpretation of the data referring to this lesson, I found that I had really begun to grasp this
method and integrated it fully into my planning. I presented this lesson and my preferred use of
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UDL during an interview for the position I will hold after completion of my practicum. The
position is at the same school as my practicum. The principal was so impressed by UDL and my
lesson that she used it to present UDL to our school board at an April 2022 meeting, as seen in
Figure 5.1-5.3.
Figure 5.1

Note. Opening slide of principal's school board presentation April 2022

Figure 5.2
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Note. Principal’s presentation to school board explaining UDL

Figure 5.3

Note. Slide of student work using UDL designed assessment.
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As you can see, she has used some of the same images I presented in Chapter 4. I believe
my grasp and use of UDL is one of the reasons I was able to secure a position with this school
for the following school year as their 7th grade social studies teacher.
To continue my analysis and interpretation, during my first term planning and teaching, I
felt like I was floundering and, at times, lost. This was with guidance and a clear lesson plan.
Once I had some practice under my belt from informal planning and teaching, implementing a
more formal set of lesson plans and teaching, I felt much more confident in my skills and thus,
my students were able to sense that confidence and performed differently as well. In answering
my research question, without a truly research backed strategic plan, I do not believe I would be
able to properly differentiate for my students. I would be incapable of ensuring that content was
delivered in such a way that it was accessible to all, that learning targets were met, and that
students felt successful within my classroom. A research based strategic method is essential and I
believe that UDL will be the one that I use for my planning purposes for the foreseeable future.
Analysis and Interpretation Data Regarding Research Question 3
What skills and knowledge am I missing from my pedagogical understanding of my
secondary social studies and how can I apply newly acquired information into my student
teaching? All my research and study has made me a better educator. This research question
allowed me to focus my efforts on improving my skills within my content area, and this was
exciting for me. My desire was to strengthen my weaknesses and grow in areas of interest.
The data suggest that I successfully integrated modern economics and civics into my
lessons. Making modern connections helped students better understand the desired target
content. My goal is to have students at the middle level become more aware of the economic and
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civic community that already exists around them, becoming more involved as they age. I believe
I was able to begin this process and, with more practice, will grow in this area.
Additionally, within this research, I wanted to be able to integrate more technology into
my social studies classroom and curriculum. At the beginning of my practicum, when I was not
teaching as much, I did not have as much opportunity. Now that I teach full time, I am able to
integrate fully. As detailed in Chapter 4, I use some basic technology on a daily basis. This is my
regular practice and will continue to be in the future. I have integrated computer
software/applications, overlarge touchscreen tablets, and will soon be using virtual reality
goggles for a virtual field trip. The data highlighting these activities confirms that I have used the
research on integrating technology into my curriculum and teaching. My interpretation of the
data is that the use of technology stimulates student growth by increasing their motivation,
interaction, and access. Technology for students is more than just fun. It provides access to
resources that many students would not be able to access without the technology. The digital
textbooks I use are essential to my classroom, and I prefer them by far over a printed textbook.
The digital texts allow students to personalize them to match their learning styles and needs.
These texts offer options like larger print, read aloud, highlighting, alternate languages, and more
tools. For some students, this type of technology opens doors that once were closed.
Limitations of Research
The specific focus of an Action Research Paper comes with both pros and cons. As I
began my ARP, the students had just returned to the classroom for a full day learning in after two
years of online or hybrid learning due to the COVID-19 pandemic. These students had not been
required to sit or be in school for a full day since March of 2020. This significant schedule
change to my students’ daily lives posed many non-academic challenges. Students had to
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readjust to this new schedule and the expectations that accompanied it. We eased our students
back into these expectations. For many days in the beginning, our lessons were a heavy mixture
of SEL (social emotional learning) and content. The balance between these did return to a
majority focus on academic content as the school year moved forward, though it took significant
time.
Another limitation of my ARP was my inability to truly track all the feedback I was
receiving from my cooperating teacher. He would give me advice and feedback regularly, to
include during a quiet spot during a lesson, while passing me, during other conversations, and at
many random times. I could have asked him to write these down these comments for my tracking
purposes, but I believe that would have spoiled the informal nature and frequency of the
feedback.
The final limitation in this project is my own bias with regard to my own work. I can be
overly critical of my work and would not credit myself with the positive data that was available
in front of me. I had some guidance from others that reviewed some of my data on UDL with me
that helped me see my own bias. It may be a further research topic of overcoming own’s own
biases regarding their work and how to self-recognize when work is of good measure.
Implementation of Results
The completion of this process and its results have taught me the value of research
backed and goal-driven self-improvement for career-based applications. This section is to reveal
how I am planning to implement the results of my ARP in my future classrooms. The results of
the data indicate in that I have already implemented these concepts into my teaching. I feel more
successful and confident daily with regard to differentiation, and strategic teaching, and
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pedagogical expertise. All the methods I used for curriculum design and implementation are
research backed and have seen positive outcomes for students of all levels.
I will continue to use similar methods to review my teaching and to ensure that I am
being an effective educator. One’s success can never be assumed; one must continually
reevaluate their effectiveness and this is what I plan to do. I may not complete a full ARP,
however, I do know how to research, gather my data, and analyze my teaching. I can also use
this data in collaboration with other educators at my school, administrators in my district, and
possibly a larger educational community.
Conclusion
Students who are provided a differentiated curriculum that meets their learning needs are
more confident in themselves and feel like more valued members of the school and larger
community. A benefit for all. Classrooms include students that are multi-level learners. They
have students on IEPs, 504s, ELLS, TAG, multicultural, diverse identities, and more.
Differentiation means a classroom that recognizes all of these students’ needs; I built a
curriculum that met and will continue to meet those needs. My ARP helped me realize that only
by planning appropriately can I hope to meet such a demanding goal as making my curriculum
relevant and accessible to all my students.
Universal Design for Learning is a strategic planning method that facilitated built in
differentiation for all learning levels, a variety of learning experiences, the representation of
content information, and the flexibility to change in order to accommodate student needs. UDL
helps an educator, such as me, take an already existing curriculum and reshape or adapt it or to
create a new curriculum and plan from the beginning how to meet the variety of student needs.
UDL provides steps for educators to take that inform this process. Practice has made using it
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much easier. Using UDL helped me reach my differentiation goal, my planning goal, and my
technology goal.
Finally, strengthening my skills within my content area is essential to my continued
growth as an effective educator. Following the research and learning how to strengthen my own
content knowledge should be a goal I continue to pursue. Only the student teaching component
of this final research question is resolved. In general, the question should truly never be
answered. I should always be seeking to add new skills to my teaching toolbox. For the purpose
of this paper, I found that I was able to integrate some of the learning from my weaknesses and
turn them into strengths, such as with the technology.
In all my Action Research Paper through Western Oregon University has been a journey
of growth and discovery. I learned skills I likely would have only acquired with experience if at
all. Had it not been for this project, I would have been a less effective teacher. Now, I feel more
confident, and as I begin my career as a professional educator teaching 7th grade social studies
for the 2022-2023 academic year, I can say I am truly to prepared to make my dream come true
and provide the kind of classroom that can make the world a better place, one a student at a time.
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Appendix 1 – Important Battles of the American Revolution Webquest.
Name: _______________________________
Use complete sentences if needed.

Hour: ___

Go to the following website:
http://www.ducksters.com/history/american_revolution.php

Or use the QR Code!

Part 1: Lexington and Concord
Under Battles, click on Lexington and Concord
1. On what date did the battles of Lexington and Concord happen?

2. What two leaders were the British looking for at Lexington?

3. What did the British want to destroy at Concord?

4. Why were the colonists not surprised by the British?

5. Why is the Battle of Lexington important?

6. What city did the British retreat to after being attacked at Concord by Americans?
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7. About how many British and Americans were killed during the battles of Lexington
and Concord?

Part 2: Fort Ticonderoga
Under Battles, click on The Capture of Fort Ticonderoga
8. In what state was Fort Ticonderoga located?

9. What two Americans commanded the attack on Fort Ticonderoga?

10. Why were the Americans easily able to capture Fort Ticonderoga?

11. What was the main reason the Americans attacked Fort Ticonderoga?

12. In what year did the British retake Fort Ticonderoga?

Part 3: Battle of Bunker Hill
Under Battles, click on Battle of Bunker Hill
13. What city were the Americans laying siege to in June 1775?

14. Why is the Battle of Bunker Hill not called the Battle of Breed’s Hill?

15. Why did the Americans have to retreat from Breed’s Hill even though they were
winning the battle?

Part 4: Battle of Long Island
Under Battles, click on Battle of Long Island
16. Who was the overall commander of American forces during the Battle of Long
Island?
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17. What city were the British trying to capture during the Battle of Long Island?

Part 5: Washington Crossing the Delaware
Under Battles, click on Washington Crossing the Delaware
18. Why was George Washington’s attack on the Hessian forces in Trenton such a
surprise?

19. How many Hessians were captured during the battle? How many Americans died
during the battle?

20. Where were the Hessian soldiers from?

21. Why was crossing the Delaware River and Battle of Trenton so important to the
American cause during the Revolution?

Part 6: Battle of Germantown
Under Battles, click on Battle of Germantown
22. How many American and British troops took part in the Battle of Germantown?
23. What important American city did the British capture before the Battle of
Germantown?
24. How did the Battle of Germantown become a failure for the American Army?
25. What mistakes did Brigadier General Adam Stephen during the Battle of
Germantown?

Part 7: The Battle of Saratoga
Under Battles, click on The Battle of Saratoga
26. What was British General Burgoyne’s plan to win the American Revolution?
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27. How did the Americans slow the advance and defeat the British at Saratoga?
28. What country decided to support America because of the victory at Saratoga?

Part 8: The Battle of Cowpens
Under Battles, click on Battle of Cowpens
29. Why was the Battle of Cowpens an important American victory?
30. What colony or modern state did the Battle of Cowpens happen in?

31. Who was the commander of the American forces during the Battle of Cowpens?

32. How were the British forces defeated during the Battle of Cowpens?

Part 9: Battle of Guilford Court House
Under Battles, click on Battle of Guilford Court House
33. In what colony or modern state did the Battle of Guilford Court House take place?
34. How many American and British soldiers fought at the Battle of Guilford Court
House?
35. Why was British General Cornwallis confident he would win the battle?
36. Even though the British won the Battle of Guilford Court House, why did it seem
like a defeat in some ways?

37. What town did British General Cornwallis march his soldiers to after the battle?
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Part 10: Battle of Yorktown
Under Battles, click on Battle of Yorktown
38. List several reasons why the Battle of Yorktown was so important:
39. What country helped America defeat the British at Yorktown?
40. How many days did the American forces bombard the British at Yorktown?
41. How many British soldiers were captured at Yorktown?

42. What was the overall impact of the defeat at Yorktown on the British?

43. What is something new or interesting you learned about the American Revolution
through this assignment?

44. What grade would you the give Americans for their efforts and strategy during the
American Revolution?
A

B

C

D

45. Please explain the reason behind your grade in question 44.

F
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Appendix 2 – Lesson Plan 11/15/2022
*Lesson plans should be submitted to your mentor teacher and supervisor prior to teaching them. You
should receive feedback and approval to teach these.

Lesson Plan
19/2021

Teacher Candidate: Darcie Gutierrez

Date of Lessons: 11/15-

Lesson Title/Description: Tribal Sovereignty – An Inherent Right: In this lesson students will learn about the
unique government-to-government relationship between federally recognized tribes and the U.S. government.
Students will use a rubric to develop a poster after reading and viewing resources to explain what it means to be
a nation within a nation.
Lesson # 1 of

2

Time Allotted for this Lesson: 1 hour

Standards:

Central Focus:

8.2: Identify and understand how to

What does it mean to be a nation within a
nation?

apply the rights and responsibilities
of individuals under the Constitution.

Learning Targets:
•
•

8.3: Compare and contrast how
European governments and the
United States government interacted
with Indigenous peoples.

8.5: Examine and analyze important
United States and Oregon documents,
including (but not limited to) the
Constitution, Bill of Rights, 13th15th Amendments and Oregon
Constitution.

8.7: Analyze the expanding
eligibility of citizenship in the
continuing struggle for the expansion
of rights for ethnic and traditionally
marginalized groups.

8.19: Interpret maps to identify
growth and development of the
United States (such as spatial
population density, mental maps, and
spatial patterns of world trade).

8.22: - Evaluate continuity and
change over the course of United
States history by analyzing examples
of conflict, compromise, cooperation,

•

Define the concept of
sovereignty
Identify the nine federally
recognized tribes in
Oregon
Describe the relationship
between federally
recognized tribes and the
U.S. government
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interdependence, and social justice
from multiple perspectives.

8.24: Examine the cause and effect
of social, political, and economic
factors that motivated westward
expansion, invasion of Indigenous
peoples, institutions, and the resulting
impacts.

8.28: Identify issues related to
historical events to recognize power,
authority, and governance as it relates
to systemic oppression and its impact
on ethnic and religious groups, as
well as other historically persecuted
individuals in the United States in the
modern era (bias, injustice,
discrimination, and stereotypes).

8.30: Synthesize information and
data to construct an account of
historical events that includes
multiple sources and varied
perspectives.

8.31 - Analyze intersecting identities
and relationships within the living
histories of ethnic groups such as
individuals who are American
Indian/Alaska Native/Native
Hawaiian or Americans of African,
Asian, Pacific Island, Chicano,
Latino, or Middle Eastern descent),
religious groups, and other
traditionally marginalized groups
(women, people with disabilities,
immigrants, refugees, and individuals
who are lesbian, gay, bisexual, or
transgender) in the United States.

8.33: Analyze how a specific
problem can manifest itself at local,
regional, and global levels over time,
identifying its characteristics and
causes, and the challenges and
opportunities faced by those trying to
address the problem.

Pre-Requisite Knowledge and/or Skills: Understanding of Native occupation of Western Hemisphere prior to
European colonization, prior conflict with European colonizers and removal of Indigenous peoples from Native
land.

How I know the students have this: This has been taught in previous units/lessons and assessed in those units.
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Academic language that will be used in lesson:
Compare and contrast, examine, analyze, evaluate, interpret, identify, and synthesize (The learning targets and
standards are posted daily on a side white board. The students copy a daily work title into their planners.)

Strategies and opportunities for supporting academic language:
Help students translate from academic to social language and have class discussions.
-My cooperating teacher and I have been working since the beginning of the academic year to work
through each of these words on a regular basis and then re-enforce them. We have the students look up
the word on the internet and find a word that makes more sense to them in their ‘social’ language, using it
in a new sentence.
Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary connections
that will be made during the lesson: During group discussion, will ask specific questions regarding prior
knowledge and also give opportunities for students to provide their own insights to the upcoming unit.

How have you addressed the needs of diverse learners? (Ex: IEPs, 504s, linguistic & cultural diversity, students
without prerequisite knowledge, etc.) One ELL and one IEP. Vocabulary will be posted, and I will pair my IEP
student with a partner that will help support them through the activity.
What technology supports or integration is included in this lesson?
There is a slide show that will be projected showing many maps, students will be creating ‘posters’ on Google
slides. Students will have their own chrome books for classroom use.

Materials/Equipment/Supplies/Technology/Preparation:
Adjustments are needing to be made, as my school does not allow small group activities with our classroom setup
due to Covid protocols. We have to make changes to partner activities to adapt. No printed materials, everything
needs to be available online. Lesson information and resources will be uploaded to our Google classroom for
students at home due to quarantine. Ensure projector is functioning properly (used daily). Have vocab written on
white boards. Ensure students have chrome books for poster project.
Procedure: Teacher Does…

Procedure: Students Do…

What will I watch for to
know students are
engaged, or what they
learned?
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Time

Motivation/Hook:

Motivation/Hook:

2-5 min

Intro to topic, quick Q&A, see if we
have tribal members in class

Students share existing
knowledge of local tribe and if
they are tribal members

30-35
min

Teaching OR Group OR

Teaching OR Group OR

Independent Application:

Independent Application:

I will go over a set of six images and
questions the students will be viewing
and answering during a shoulder
partner activity. I will briefly ask for
initial thoughts about the images, first
impressions. I anticipate this first part
will only take about five minutes as I
am only looking for very first reactions
to the images.

Students will access a link in their
digital classroom that contains six
images and questions that
accompany each image. With
their shoulder partner they will
have 30 minutes to complete the
questions that accompany the
images.

I will then give them a 30-minute time
frame to complete this activity, with
questions, and ensure that everyone
has a partner to work with (within
covid protocols).

10-15
min

For students that finish early, I
will ask them to expand upon
their answers and tell me
anything they may already know
about what it means to be a
Native American Tribe and what
they know about the tribes in
Oregon. They can provide this
information on the same answer
sheet as the images and previous
questions.

Teaching OR Group OR

Teaching OR Group OR

Independent Application:

Independent Application:

We will begin to go over the images as
a class and discuss their true nature.
There will be more detailed
information I will be providing the
students about the images and
regarding the tribes. I will specifically
ask for at least three interesting facts
about each image.

Students will participate in class
discussion, asking questions and
providing their analysis.

To know students are
‘hooked’, I will be
watching for eye contact,
engagement with my
questions and response
to directions I am
providing.
I will be moving about
the classing, looking at
the answers partners are
coming up with to see
how they are doing and
providing feedback. I will
be answering questions
of students who have
raised their hands.
Specifically, I will be
seeing how the students
analyze the pictures and
what they take away
from the images. I want
to ensure that the
sentence stems I have
provided are guiding
them in the intended
directions.

Based on how they view
these images by the
responses they provide, I
will be able to gage their
understanding. I am
looking for key words
and information that I
had provided to them
through the mini-lecture
I just provided regarding
the imagery. It can be in
their terminology, as
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long as they understood
the meaning.

1-3 min

Closure:

Closure:

Ensure students have turned in their
questions through the digital
classroom. Let them know the lesson
will continue tomorrow, as the
information provided was just the
beginning. Encourage them to talk to
their families and friends about our
local tribes and learn more about
them.

Provide an opportunity for any
last-minute questions. If image
questions are not turned in,
students will turn them in and
then clean up.

Assessments
1. Evidence collected during/as a result of this lesson:
Students were given a set of question stems to answer regarding six images. These were turned in digitally and I
will review them.

2. Summative assessment is __4___ days after this lesson
Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices:
The lessons within this unit are part of a state mandated ethnic studies bill that was past regarding Native Tribal
education. Much of the information can not be adjusted. With this in mind, I used what I have learned about UDL
and backwards design to make the needed plans, working backwards through the lessons, for my students.
Knowing what my end goal is, I know how to make adjustments for my ELL, IEP, 504 and TAG students.
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Appendix 3 – Lesson Plan 3/7/2022

Lesson Plan
3/7/2022

Teacher Candidate: Darcie Gutierrez

Date of Lesson:

Lesson Title/Description: Setting the Stage – Geography of Slave Trade in the U.S. 1808-1865
Lesson # 1
1

of

Time Allotted for this Lesson: 56

Standards:

Central Focus:

8.20 Identify and
describe patterns and
networks of economic
interdependence,
migration, settlement,
cultural diffusion, and
modern technological
development.

Identify patterns of economic
interdependence, settlement, and
development of the slave trade
during the early 19th century.

Learning Targets:
•

•

•

I will use a map to Identify
patterns of economic
interdependence during the
slave trade of the early 19th
century
I will use a map to identify
settlement during the slave
trade of the early 19th
century
I will use a map to identify
patterns of development of
the slave trade during the
early 19th century

Pre-Requisite Knowledge and/or Skills:
Cooperating teacher begins each new unit with a geography-based challenge, connecting mapping
skills with critical thinking. Students practice these skills throughout the academic year.

How I know the students have this:
Assessments and completed geography worksheets from previous units will allow me to know
students’ current skill level and any adjustments that may need to be made higher/lower for
individual students.

Academic language that will be used in lesson:
Function: Identify, interdependence, settlement, development
Vocabulary: resistance, importation, distribution, abolish/abolition
Discourse: Students will be writing about their use of the maps and their identifying processes.
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Strategies and opportunities for supporting academic language:
This lesson will be completed primarily together as a whole class. As academic language and
vocabulary is present, I will pause the lesson to have the students break down the words by asking
probing questions “What does ___ mean in this context?” “Let’s look this up online.” “How do the
words around that word tell us the meaning and how can we break that down?”

Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary
connections that will be made during the lesson:
During the lesson I am going to inquire if students heard of the supply chain issues that were
threatening Christmas gift deliveries such as Playstations. I will us these connections to their culture
and funds of knowledge to tie that current economic issue with the economy of the slave trade of
the early 19th century.

How have you addressed the needs of diverse learners? (Ex: IEPs, 504s, linguistic & cultural diversity,
students without prerequisite knowledge, etc.)
Working through the questions as a class allows me to guide learners of all levels to an
understanding. I can rephrase responses given by students into a clearer understanding, or even
have other students rephrase. Students will be able to see the map work displayed large at the front
of the class to help with the visual representation.
What technology supports or integration are included in this lesson?
•
Smartboard
•
Digital classroom for completion of student warm-up
•
Student laptops
Materials/Equipment/Supplies/Technology/Preparation:
•
•
•
•
•

Student workbook
Textbook
Overhead projector in functioning order
Smartboard in functioning order
Laptop
Procedure: TEACHER DOES…
Include “look fors” and other ways you’ll
observe and check with students to be sure
they are engaged in the learning.

Procedure: STUDENTS DO…
Include evidence of student engagement
that you’ll include / watch for to monitor
student learning
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Time

Motivation/Hook:

Motivation/Hook:

7

Warm-up: Question posted on front board
and in digital classroom. “Name as many of
the abbreviated states as you can from the
map on page 336 of your orange textbook
in five minutes. Then turn in warm-up.”

Students will get out their laptops and
orange textbooks. They will answer the
warmup question and submit it digitally for
credit.

38

Teaching OR Group OR

Teaching OR Group OR

Independent Application:

Independent Application:

After warm-up, brief introduction to new
unit. Explain that the next three chapters
will cover early reform, the worlds of the
North and South and the lives of Blacks in
the mid-1800s. To begin however, we need
to set the stage with geography and an
understanding of the lives of a significant
portion of the people of the time. Have
students hypothesis the population of
enslaved people in 1810, 1830, 1845, and
1865.

Students will raise their hands and answer
the questions asked.

Introduce the activity – Explain that to
understand the upcoming chapters, we
need to understand some of the important
economic geography of the region. Use the
modern issue of supply chain that the
students may be familiar with and then
introduce the map on page 336 of the
textbook and their student workbook page
168, Slave Trade in the US 1808-1865. The
map will be projected onto the smartboard.
I will ask students to volunteer to come up
to the smartboard, then as a class we will
answer the questions in the student
workbook together. The student/s

Students will complete a series of questions
in their student workbook, pages 168-170.
They will complete the pages as a class.
Volunteers will come to the smartboard and
work on the map in front of the class. The
questions will be worked through as a class.
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volunteer/s will complete the directions on
the smartboard, which include this such as
highlight, outline, label, circle, etc… The
questions that accompany the map items
will be worked on together as a class. I will
ask, first for volunteers, then ask specific
students to clarify. Prior to moving on
ensuring that all students understand the
questions.

About mid-way through, stop for about 90
seconds for a stretch break.

I will be moving around the classroom
looking at the work being input into the
workbooks to check for understanding. I will
also be listening to student responses. Both
will indicate to me when students do not
understand a concept and when
clarification is needed. I will pause before
moving on to the next question and allow
students the opportunity to work through
questions together as partners. Working
through as a class does not allow for the
opportunity for anyone to complete the
project early. If some questions appear easy
to answer, I will ask additional questions
that will elicit deeper critical thinking and
extend the thought process.
10
min

Closure:

Closure:

The lesson will end with discussion about
slavery being one of the largest reform
issues facing the U.S. in the early 19th
century and inquiring if the students may be
able to think of others, keeping track of
each period’s assumptions for the next day.
Then students will turn their workbooks in
for grading into the baskets and clean up for
the day.

Students must critically answer what reform
movements the U.S. were concerned with in
the early 19th century. They must then turn
their workbooks in and clean up.
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Key assessments and assignments that provide evidence of student engagement and learning
collected during/as a result of this lesson:
Warm-ups provide me a snapshot of basic skills and recall ability
Completing a map will allow to assess geography abilities
Critical thinking skills regarding connections within the map will be assessed.
Historical thinking in predicting the reforms that will be studied is also an assessment.

Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices:
I structure my lessons around Universal Design for Learning, taking each of my student’s needs into
consideration. There are different ways students can complete the primary activity for this lesson in
order to demonstrate skill. They can complete it large scale on the Smartboard, in their workbook
and on the more difficult questions there will be partner time. During discussions, I will either offer
clarifying statements to help them reach the needed conclusions or I will ask questions that will elicit
deeper thinking and richer answers. There are a few students that will have permission to take their
workbook home and have extended time. I do not single them out or make this widely known to
protect their privacy. I will assess them in multiple ways as well, also a UDL concept. I will track their
progress while I move about the classroom, as I listen to their responses, and as I grade their
completed work. This allows for adjustments to all levels of learners.
These reflection questions are provided to help you think about your lessons AFTER you have taught
them. Please complete these questions after you’ve taught to help you with your instructional
commentary, and then delete the reflections when you submit your lesson plans for you edTPA.
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Appendix 4 – Lesson Plan 3/8/2022

Lesson Plan
3/8/2022

Teacher Candidate: Darcie Gutierrez

Date of Lesson:

Lesson Title/Description: Intro to Early 19th Century U.S. Reform
Lesson #

1 of 9

Time Allotted for this Lesson: 56

Standards:

Central Focus:

8.7 * Analyze the
methods of individuals
and movements
responsible/necessary for
the expanding eligibility
of citizenship and the
continuing struggle for
the expansion of rights
and responsibility for
ethnic and other
historically
underrepresented groups
at both the local and
national level.

Analyze the methods of
individuals/groups responsible for
the continuing struggle for the
expansion of rights for ethnic and
other historically underrepresented
groups at the national level.

Learning Targets:
•
•

•

I can define reform.
I can identify the time
period in which the
reform I am studying
took place.
I can name at least half
of the reform topics we
will be covering in this
unit.

Pre-Requisite Knowledge and/or Skills:
Students to date in this academic year have studied the American Revolution through Westward
Expansion. They have foundational knowledge of U.S. history leading to these dates and
information. I will also draw on their knowledge of modern reform movements they have familiarity
with such as the Civil Rights Movement, more so the Revolutionary War as the ‘reform’ we studied
the most within this academic year.

How I know the students have this:
The students have completed units, with accompanying assignments and assessments, leading them
to readiness. They have also completed four major projects in-between units, that tied directly to
relevant time periods, providing them research, analysis, interpretation, and other foundational
skills.
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Academic language that will be used in lesson:
Function: Analyze
Vocabulary: Reform
Discourse: students will review a timeline

Strategies and opportunities for supporting academic language:
Function supports: We will discuss that the unit will be an opportunity to analyze the many reform
movements and what it means to analyze.
Vocabulary support: we are hypothesizing the definition and then looking up the actual definition.
Discourse support: students will be writing the information down as the timeline is discussed to
familiarize themselves with it.

Connections to students’ “Funds of Knowledge”/assets, prior knowledge, and or/interdisciplinary
connections that will be made during the lesson:
I will be doing my first activity by tapping into a change that the students themselves would like to
see and/or make within their own school and having them attempt to solve how to make that
change. I will also inquire if the students have partaken in a reform activity in the past.
How have you addressed the needs of diverse learners? (Ex: IEPs, 504s, linguistic & cultural diversity,
students without prerequisite knowledge, etc.) My IEP students, based upon their needs may be
required to write fewer sentences during writing or maybe be able to use a talk to text alternative. I
have fidgets and movements accommodations for a couple students with 504s. My advanced
students will write more than the minimum. I will be sending the digital version of the timeline to my
IEP students so they can pull it up on their personal devices and have access to it individually.

What technology supports or integration are included in this lesson?
•
•
•
•

Smart Board
Digital Classroom
Digital Timeline
Student laptops

Materials/Equipment/Supplies/Technology/Preparation:
•
•
•
•

Laptop
Blank paper
Overhead projector
Smartboard

94
•
•
•

Digital classroom space for student assignment turn in
Digital timeline prepared
Instructions for reform activity

Procedure: TEACHER DOES…

Procedure: STUDENTS DO…

Include “look fors” and other ways you’ll
observe and check with students to be sure they
are engaged in the learning.

Include evidence of student
engagement that you’ll include / watch
for to monitor student learning

Time

Motivation/Hook:

Motivation/Hook:

7

Warm-up located in digital classroom. Answer
the question “What reforms did your class
period hypothesis U.S. citizens pushed for in the
early 19th century”. These are turned in digitally

Students will get out their laptops and
answer their warm-up question in their
digital classroom

23

Teaching OR Group OR

Teaching OR Group OR

Independent Application:

Independent Application:

Introduction to the early reform era of the 19th
century.

Students will be using their prior
knowledge to first define, as a class,
reform. They will then use tools, such as
the internet, to look up the definition of
reform and analyze their version to the
true version.

Begin with an activity with students regarding
reform. First, they must define, as a class, what
reform is.

Each class period will choose one school-based
issue that would like to reform. This reform
cannot be regarding public health or public
safety. Students will then work on an
independent activity to try and think what it
takes to make a reform happen. They need to
work through a four-step process – planning,
campaigning, submission to administration,

Students will be introduced to and then
do an activity where they must work
through the steps of reform. They will
follow the instruction projected on the
smart board and write on the reform
topic chosen by the class. Once the
allotted time of ten minutes has ended
students will participate in a discussion
regarding the difficulty of the activity,
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process after (yes v. no). The directions for each
step will be projected on the smart board.
(Instructions in attachment). Have student set a
timer for ten minutes for students to work on
the activity. Once the timer goes off, have a
short discussion about if the students found the
process of the activity difficult, if they think
making changes would be a slow or quick
process and then through each of the steps of
the process.

their views on the ease of making
reform happen and the elements of the
four steps of the process. All students
who wish to contribute to the
discussion should be allowed to do so.

Students will turn their written work
into the appropriate period basket.

Before transitioning to the next activity, have
students turn in their activity page to the
appropriate period basket. This will be
considered the movement break for this class.
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Teaching OR Group OR

Teaching OR Group OR

Independent Application:

Independent Application:

Present on the smart board the digital timeline.
(https://www.sutori.com/en/story/timelinetemplate--KoscHewQCKkZMi9LxAjm1VcH ) Have
students write the information down as it is
discussed on a sheet of paper. Discuss, in brief,
the name of each reform movement, what the
student believe it means and what the class
believes the people of the time were attempting
to change. Then, tell them we are going to take
a poll. Ask which students have heard of any of
these reform movements at all. Then narrow it
down to which movements they have heard of.
Finally, ask if any students have any deeper
knowledge of the reforms or maybe individuals
involved. Make note on the white board with
tallies.

Students will view the digital timeline
projected onto the smartboard. They
will be writing down the dates and
correlating event as they are briefly
discussed. Students will give their input
regarding what they believe the reform
was attempting to change. The students
will participate in a quick poll to see
which reforms they are/are not familiar
with.
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4

Closure:

Closure:

The exit ticket for the day is to digitally submit
the time frame we just discussed and at least
half of the reform movements mentioned.

Students will complete an exit ticket
with the dates of study and at least half
of the reform topics.

Key assessments and assignments that provide evidence of student engagement and learning
collected during/as a result of this lesson:
Informal: The class discussion and my observations will give me an idea of where the students are as
we begin this unit of study and how much they have retained from previous units.
Formative: I will be collecting a warm-up, an activity and an exit ticket. These three items will give
me a clearer idea of what may need to be adjusted moving beyond the introduction and into the
first topic.

Theoretical, Pedagogical, and/or Lines of Research that Justify Your Instructional Choices:
I use two primary planning theories to justify my choices. I begin with Backwards Design Theory. I
have my summative assessment and central focus already designed. I then align, backwards, from
this point. The first step in backwards design is to determine your goal, identify the desired results of
the lesson/unit (Kearns, 2017) One of the first steps in Backwards Design is to access prerequisite
knowledge, which is why my first introductory lesson is heavy with formative assessments.
The second method I use is Universal Design for Learning. This ensures that the materials and
information I am presenting reaches the students of all levels. Offering the information in more than
one format, here I am using presented on the board, offered on their personal laptops, written, and
verbal, allows for learners of all levels to access the information (Wilson, 2019)
These reflection questions are provided to help you think about your lessons AFTER you have taught
them. Please complete these questions after you’ve taught to help you with your instructional
commentary, and then delete the reflections when you submit your lesson plans for you edTPA.
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